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The objective of this research article is to analyze the efficiency of the 
applicability of artificial intelligence in students with disabilities and its 
impact on higher education; to this end, it seeks to select cases of 
application of AI with disabled students in the context of higher education; 
thus, experiences of AI in the teaching of education on the importance of 
inclusion in students with disabilities are interpreted and, finally, the 
impact of this for inclusion is argued. The method implemented is 
qualitative through the systematic review process, taking into account 
research studies found in databases such as Scopus, Google Scholar, Dialnet, 
Redalyc and Scielo; The sample taken into account for this study is 15 
studies that have been published in the last 4 years. As a result, 2 studies 
are identified for the year 2021, 3 studies for the year 2022, 3 for the year 
2023 and 7 studies for the year 2024; as for the databases, 2 are selected in 
Dialnet, 1 in Redalyc and 1 in Scielo, 3 in Google Scholar and 8 in Scopus. In 
this way, it is concluded that the applicability of AI in students with 
disabilities in higher education institutions can be efficient and have a 
positive impact on access to information, personalization of learning, skill 
development, academic performance and motivation. However, it is 
important to consider the challenges and limitations associated with the 
use of AI in education.  

INTRODUCTION 

Learning and teaching for students with disabilities require the use of tools that foster knowledge at 
the higher education level. In this context, the advent of technology serves as a fundamental and 
significant resource for both educators and students, enabling the transformation of traditional 
methodologies into innovative and inclusive teaching approaches. According to Mero et al. (2024), 
traditional educational models follow a uniform approach that fails to address students’ needs, 
making it imperative to employ tools such as artificial intelligence (AI) to create spaces for reflection, 
interactivity, and communication. In this regard, one of the challenges hindering the transformation 
of teaching is educators’ insistence on traditional models that do not effectively address students' 
learning gaps. 

Similarly, the use of artificial intelligence must provide access opportunities for all individuals 
without exception, taking into account the diversity of learning among students with disabilities. 
According to Contreras et al. (2021), inclusion serves as a means for transforming society and 
enhancing equality, which presents an academic challenge in terms of educational quality and the 
advancement of students’ academic performance. Thus, AI functions as a supportive tool that can 
help reduce educational gaps and forms of inequality for students with diverse needs and unique 
abilities in terms of communication and cognitive development. 

In light of the above, Pinargote et al. (2024) highlight in their study the need to overcome the 
limitations of traditional methods to better address students’ individual needs, particularly in cases 
of academic failure and the growing apathy towards various fields of knowledge. In this regard, 
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traditional education follows a one-size-fits-all approach, disregarding the differences in how 
students learn, their pace, and their specific needs. To address this issue, it is essential to implement 
personalised methods that take into account each student’s unique characteristics, allowing for a 
more effective and equitable education. 

Additionally, as Sosa et al. (2024) state, “the pace of artificial intelligence adoption in education 
remains slow compared to other fields such as medicine, industry, and finance” (p. 68). In this regard, 
the author highlights a gap between AI’s potential for educational transformation and, consequently, 
its slow implementation in the integration of teaching processes in higher education. Thus, it is 
observed that several barriers hinder this integration, including resistance to change, lack of 
technological infrastructure, insufficient teacher training, and concerns about security in the 
university environment. However, AI enables personalised learning, task automation, data analysis, 
and access to high-quality interactive educational resources. 

Likewise, Ayudo and Gutiérrez (2022) point out that some institutions have concerns about how to 
ensure proper supervision of the educational process while maintaining a balance between 
technology use and fundamental skills such as critical thinking and problem-solving. This 
necessitates a reassessment of pedagogical methods and teacher training to integrate AI in a way that 
complements learning processes. In other words, it is essential to allow students to develop both 
technological and cognitive skills simultaneously while enabling educators to design effective, 
personalised, and contextually relevant learning experiences. This ensures the application of 
professional practices that align with society’s needs. 

Consequently, this research article aims to address the following research question: What is the 
efficiency and impact of the applicability of artificial intelligence for students with disabilities in 
higher education institutions? In response to this question, the following overarching aim is 
proposed: to analyse the efficiency of AI applicability for students with disabilities and its impact on 
higher education. 

To achieve this, the study first considers the selection of AI application cases involving students with 
disabilities in the context of higher education. Secondly, it seeks to interpret the experiences related 
to the applicability of AI tools in teaching, with a focus on the importance of inclusion for students 
with disabilities. Lastly, it argues the impact of AI as a tool for fostering inclusion within the 
designated population. 

Theoretical framework 

The theoretical framework developed below establishes the conceptualisation of the main categories, 
namely: artificial intelligence, students with disabilities, and inclusion, all within the context of higher 
education. 

Artificial intelligence 

Artificial intelligence, according to Ocaña et al. (2019), refers to the simulation of the brain's 
intellectual capabilities through the field of computer science focused on designing intelligent 
systems. This means that these systems exhibit characteristics associated with human behaviours. 
Thus, AI is characterised by machine learning, which enables it to learn from data, process 
understanding, and generate natural language, in order to produce reasoning that provides problem-
solving solutions through logical decision-making. In this regard, applications of artificial intelligence 
intervene in virtual assistance environments, data analysis and predictions, content automation, 
efficient diagnoses of students' needs, and cybersecurity. 

In line with the above, García (2017) defines AI as a set of techniques, algorithms, and tools that 
enable problem-solving in situations that require a degree of intelligence, that is, challenges that pose 
difficulties for the human brain. Thus, artificial intelligence technology offers the advantage of 
articulating automatic systems that facilitate the execution of activities enabling understanding, 
interpretation, and reasoning capabilities. Based on this, Cabanelas (2019) explains that AI simulates 
processes of perception, selection, association, assimilation, prediction, and control inherent to 
human reasoning, providing advantages such as efficiency, speed of knowledge acquisition, 
precision, and continuous improvement through decision-making and personalised education. 
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Therefore, the use of this tool is considered fundamental to consolidating proposals for innovation 
and inclusion in the classroom through the use of devices within the learning environment, enabling 
students to utilise them in an integrated way beyond the academic setting. In this regard, the use of 
artificial intelligence introduces strategies that influence the educational process of students, as it 
enables the use of applications that intervene in learning activities, reasoning, and communication 
between students, as well as between educators and students. 

Educational inclusion 

Urías and Pino (2024) define inclusion as an alternative to exclusion, the latter being considered a 
fracture in society that affects marginalised or segregated individuals, specifically those who do not 
have access to cultural and educational opportunities. In this way, forms of educational inclusion 
provide opportunities to intervene in teaching methodologies that bring marginalised or segregated 
individuals closer to the learning possibilities available to all other individuals. Essentially, inclusion 
seeks to overcome exclusion through equitable access to educational opportunities, ensuring they 
are available to everyone and socially integrating students, thereby improving self-esteem, the 
development of skills, and active participation both in the educational environment and in cultural 
and social spaces through strategies such as curriculum adaptation, inclusive methodologies, 
accessible technologies, and teacher supportIn summary, artificial intelligence and educational 
inclusion combine to transform education by offering constructive tools that help students 
strengthen their learning, overcoming knowledge gaps and challenges. This is achieved through the 
simulation of cognitive processes, task automation, and decision-making. Specifically, personalised 
learning adapts content and methodologies to individual needs, fostering self-regulation and 
competencies, while educational inclusion promotes equitable access, overcoming exclusion and 
marginalisation. Thus, the integration of AI in education involves innovating methodologies, utilising 
technologies and devices to improve teaching and learning experiences, and consolidating proposals 
for innovation and inclusion. 

Students with disabilities in higher education 

Disability, according to the World Health Organization (WHO, 2023), "is part of being human and is 
intrinsic to the human experience" (p. 1) and classifies conditions such as blindness, spinal cord 
injuries, dementia, or impairments caused by environmental and personal factors. In this context, 
disability refers to the loss of function in an organ or body system, which allows the individual to 
develop abilities in a different way and, along with this, to carry out activities outside the boundaries 
typically considered normal for a human being. However, the definition of disability has undergone 
significant evolution from a medical perspective, placing emphasis on the importance of access, 
inclusion, and understanding the opportunities available to all individuals. 

In turn, the study by García and Rodríguez (2022) defines disability according to the following 
classification: first, physical disabilities that encompass conditions affecting mobility and body 
coordination; second, sensory disabilities, which affect one or more of the five senses; third, cognitive 
disabilities, such as those impacting learning, memory, attention, and reasoning. In this way, students 
with disabilities are human beings who are part of a higher education institution, possessing any of 
the aforementioned disabilities and, therefore, requiring attention to special educational needs from 
both educators and the curriculum implemented during their teaching process. 

On this note, Vélez and Manjarrés (2020) explain that students with disabilities have historically been 
the group that has suffered the greatest severity from exclusion processes in formal schools, as 
disability has undergone definitions that undermine and ignore the specific needs of these groups 
regarding their ways of learning and acquiring knowledge. In this context, the importance of 
researching the efficiency of resources and tools such as AI to foster interaction and social 
participation among students with disabilities is highlighted, in order to reduce limitations in both 
academic and social environments. 

The recognition of educational inclusion highlights the importance and need to address the barriers 
faced by students with disabilities. In this way, the use of AI, as a technological tool, can personalise 
and enhance the learning of students with disabilities, tailored to the individual needs of these 
individuals. Similarly, understanding disability provides a solid foundation for analysing the 
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efficiency of the applicability of AI in students who have diverse learning needs due to physical or 
cognitive reasons. 

This section explains the implementation of the method used to analyse the efficiency of the 
applicability of artificial intelligence in students with disabilities and its impact on higher education. 
To begin with, a qualitative methodology is applied, which, according to Hernández and Mendoza 
(2018), is defined as a process of identifying perspectives and forms of action in response to a social 
and cultural environment. In this case, the qualitative method is used to understand the applicability 
of the educational environment, taking into account teaching practices and teachers' perceptions 
regarding the implementation of AI in students with disabilities at the higher education level. 

METHODS 

The data collection procedure is a systematic review, which consists of clear and structured 
summaries of the available information aimed at answering a specific question, thus constituting a 
compilation of articles or prior information on a specific topic (Moreno et al., 2018). In this regard, 
systematic reviews are characterised by describing practices in a comprehensible and transparent 
manner through the collection, selection, and critical evaluation of activities. In this case, a systematic 
review is conducted to recognise the applicability of AI in students with disabilities and, based on 
this, evaluate the efficiency and impact of the tool in promoting inclusion in higher education. 

Population and sample 

On the one hand, according to Hernández and Mendoza (2018), the population is a finite or infinite 
set of elements with common characteristics, delimited by the problem and objectives of the study; 
similarly, Arias et al. (2016) state that the population of a study is a set of cases, defined or limited 
and accessible, which will be part of the sample selection and meets specific criteria. Thus, in this 
study, the population consists of previous research conducted on the topic of AI for students with 
disabilities in higher education. 

On the other hand, according to Hernández and Mendoza (2018), the sample is defined as a subgroup 
of the population or universe of interest, from which the relevant data will be collected, and it should 
be representative of the designated population. In this case, studies published in the last 4 years that 
specify the applicability of AI for university students who also have a disability are considered. Thus, 
the following inclusion and exclusion criteria are taken into account for the sample delimitation: 

Inclusion criteria 

- Publication date: Studies published between 2021 and 2025   

- Databases: Studies from databases such as Scopus, Scielo, Redalyc, Dialnet, and Google Scholar   

- Topic: Artificial intelligence in students with disabilities in higher education   

- Focus: Studies conducted in higher education institutions 

Exclusion criteria 

 Publication date: Studies published before 2021. 

 Types of publications: Articles or documentary studies, literary or documentary reviews. 

 Irrelevant topic: Studies that do not address AI in higher education. 

 Language: Studies in languages not included (Chinese, Arabic, Russian, etc.). 

 Not higher education: Studies focused on primary, secondary, or special education. 

 Irrelevant: Studies that do not provide significant information on AI in higher education. 

RESULTS 

The systematic review of the present research shows that there is a wide variety of studies regarding 
the topic of AI in students with disabilities. However, most of these are documentary and systematic 
studies that do not correspond to applied research. Furthermore, there is a broad range of studies 
concerning primary, secondary, and high school education. As a result, many of these studies are 
excluded as they do not meet the specified research criteria. In this regard, a total of 15 studies are 
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selected, corresponding to applied research in higher education institutions. Thus, results are 
established based on documents published by year, documents published in databases, documents 
by country, and documents by thematic area. 

To begin with, of the 15 studies found in the databases, a total of 2 studies published in 2021 are 
considered, 3 studies published in 2022, 3 studies published in 2023, and 7 studies published in 2024. 
Thus, the 2 studies found from 2021 account for 13% of the total, the studies from 2022 account for 
20%, the studies from 2023 account for 20%, and the studies from 2024 account for 47%. The 
following figure specifies the aforementioned: 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1: Documents selected by year of publication 

Source: Own elaboration 

In this way, of the total studies, 2 studies are identified from Dialnet, which accounts for 13%, 1 study 
is identified from Redalyc, representing 7%, and similarly, 1 study is selected from Scielo. On the 
other hand, 3 studies are selected from Google Scholar, which accounts for 20%, and 8 studies are 
identified from Scopus, making up 53%. Thus, it is analysed that the majority of the studies are 
published in Scopus, followed by Google Scholar, with fewer studies selected from Dialnet and 
Redalyc. 

 

 

 

 

 

 

 

 

 

 

 

Figure 2: Documents published by databases 

Source: Own elaboration 
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Additionally, of the identified documents, 3 (20%) studies are selected from Colombia, 1 (7%) study 
from Chile, 1 (7%) study from Venezuela, 2 (13%) studies from Ecuador, 2 (13%) studies from 
Mexico, and 6 (40%) studies from Spain. 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 3: Documents selected by country 

Source: Own elaboration. 

Finally, of the 15 studies identified, the following topics are specified: first, 2 studies address the 
theme of AI in higher education for students with disabilities, which corresponds to 13%; 5 studies 
address the categories of AI in higher education, accounting for 33% of the total studies; 1 study 
specifies the inclusion of hearing impairment through the mobile app Listen App, representing 6%; 
similarly, 1 study, or 7%, corresponds to disabled students in the subject of tax legislation in higher 
education; a total of 4 studies, or 27%, delve into AI in teacher training; and finally, 1 study specifies 
AI for students with Special Educational Needs (SEN) and 1 study corresponds to AI for students with 
blindness, which accounts for 7%. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4: Documents by topic 

Source: Own elaboration. 
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Ultimately, the majority of the studies, a total of 47%, were published in 2024, indicating a growing 
interest in research on Artificial Intelligence in students with disabilities in higher education. This 
trend suggests a progressive increase in the number of studies in this field. Similarly, the majority of 
the studies found, 53%, are in Scopus, indicating that this database is an important source for 
research in the field of this study. Following this, Google Scholar is the second most frequent database 
with 20%, suggesting that the platform is a relevant source for research. 

In addition to what has been mentioned, the majority of the studies were conducted in Spain, 
indicating that this country is a leader in research on Artificial Intelligence in students with 
disabilities in higher education. Following this, Colombia is the second country with the highest 
number of studies, suggesting it is a significant player in research related to the selected topic. 
Furthermore, 33% of the studies focus on AI in higher education as an area of interest for researchers, 
while 27% address AI during teacher training, specifically the preparation of educators to work with 
students with disabilities. 

Based on all the above, the results highlight that research on artificial intelligence in students with 
disabilities in university institutions represents a growing field for the exploration of new 
technologies that can enhance teaching for inclusion and equal opportunities. Therefore, the 
following discussion will address the applicability of AI as a meaningful teaching strategy for 
inclusion in students with disabilities, aiming to argue its efficiency and impact in higher education. 

DISCUSSION 

The applicability of AI represents a significant process in ensuring inclusion and access to 
information for all students, regardless of their learning acquisition methods. According to UNESCO 
(2019), AI tools such as Dytective are highlighted. According to Fengchun (2021), this tool features 
enhanced artificial voices for individuals who are unable to speak or face difficulties with speech 
articulation. Similarly, the Voiceitt application is used for people who cannot articulate speech, 
offering 71 designed voices. Another tool is the global digital library, which aids individuals with 
literacy difficulties, enabling them to search for books using voice commands García and Rodríguez 
(2022). Lastly, the StorySIGN application incorporates augmented reality to assist deaf children in 
reading by translating texts into sign language Fengchun (2021). 

Similarly, the study by Lucero and Acuña (2022) presents AI virtual tools such as the digital library, 
used by 3.57% of students, Email.net used by 6.28%, Moodle (24%), MS Teams (22%), and Zoom 
used by 11.71%. This indicates that the student population is familiar with and uses virtual tools in 
their classes, thereby creating learning opportunities both in the classroom and in life. Therefore, it 
is essential that these tools are used appropriately to ensure higher percentages in terms of their 
effectiveness and efficiency for students with disabilities. 

In this regard, UNESCO (2021) highlights the importance of applying AI in the context of inclusive 
education through independent, integrated, and thematic policies, meaning that they should be 
applied universally and complement teaching with advanced learning. Additionally, the European 
Union (EU, 2018) states that the impact of artificial intelligence on learning, teaching, and education 
represents a significant advancement in developing cognitive skills in children, adolescents, and 
adults with different learning styles; this is because it fosters skills and abilities that emphasise the 
personal learning approaches of students with disabilities. 

The study by Vera (2023) uses AI tools such as Plagscan, Turnitin, Socrative, ChatGPT, Natural 
Reader, and Google Classroom, identified by a group of teachers as the most commonly used to 
motivate students to develop writing skills and critical thinking, allowing them to produce their own 
content rather than copying and pasting from external sources. The results of the study reveal a 
significant benefit for students with disabilities, as these tools ensure access to information for 
individuals with visual impairments or dyslexia by enabling text-to-speech. Furthermore, 
applications such as ChatGPT and Socrative allow teachers to adjust the difficulty level of tasks and 
activities based on the individual needs of each student. 

In the specific case of students with hearing disabilities, the use of the mobile application ListenApp 
serves as an educational support tool for students with such disabilities. According to the study by 
Contreras et al. (2021), the tool can be improved to allow the transmission of images used by the 
teacher, along with the relevant explanations of the topics, so that these can be saved on the student's 
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device. In particular, the inquiry regarding its effectiveness with teachers through surveys reveals 
that 100% of teachers consider it an effective AI tool, as it accurately recognises voice and converts 
it into text, thus facilitating communication and interaction with the student. 

The study also finds that 80% of students with disabilities find it satisfactory to use the tool 
synchronously with their subject teacher (Contreras et al., 2021). In line with this, Delgado et al. 
(2024) identifies several limitations regarding the use of AI, including: inadequate use or lack of 
knowledge on how to effectively use the technology, the absence of critical review of the studies 
provided, the reduction in the development of student skills, decreased attention, overdependence 
on AI, lack of rigor in assignments, and reduced human interaction. Therefore, for AI to be used 
effectively with students with disabilities in higher education, it is essential to take these factors into 
account, as neglecting them can negatively impact communication acquisition, knowledge, and the 
personalisation of teaching. 

Thus, the study by Anchundia et al. (2024) highlights the use of Grandescope as a tool for the learning 
process in the classroom for students with SEN. In addition, it was found that Capcut is used by 30% 
of students to enhance learning, Grandescope by 40%, and ChatGPT by 30%. In line with this, Malinka 
et al. (2023) argues that the use of AI enables students to receive assistance with their tasks and in 
the educational process through appropriate literacy. The results suggest that the integration of AI 
into the curriculum can be beneficial for learning, adapting to the individual needs of students with 
SEN. 

Another study by Amaya and Rodríguez (2024) specifies that the use of Talkback is a Google 
accessibility service that enables visually impaired individuals to use smart devices, while TapTapSee 
offers an opportunity for individuals with visual impairments to identify objects in their everyday 
life. Thus, the use of these applications helps students with disabilities develop skills based on their 
impairments, allowing them to recognize images, take photos, or videos through the corresponding 
functions. In this way, the teacher can contribute to the proper management of these tools, facilitating 
not only their use as a game but also as a tool for performing daily activities. 

From the students' perspective on the use of AI, the study by Cervantes et al. (2024) finds that 78.4% 
of participants believe the tool has positive functions for learning, enhancing creativity and 
innovation within the educational institution. In contrast, 38% think that AI influences academic 
decisions, which represents a significant percentage that could be improved with the appropriate use 
of the tool. Based on this, the study by Zapata (2023) demonstrates a significant improvement in 
students' academic performance through the use of AI, with scores increasing from an average of 
60.5 to 70.3, indicating a positive impact on students with disabilities. Furthermore, student 
motivation also improves, rising from an average of 4.2 to 7.5. 

Building on this, Zepeda (2024) suggests Braille technology as a tactile and kinesthetic element that 
combines to provide precise information about language, making communication possible for 
individuals with blindness. However, despite Braille being a written communication system for 
people with blindness, not all students are familiar with or use it. Nevertheless, this system facilitates 
access to reading and writing, helping improve comprehension and retention of information, thereby 
enabling the development of linguistic skills such as grammar, syntax, and vocabulary. 

In summary, AI tools such as Grandescope, a functional application for the learning process in the 
classroom for students with special educational needs (SEN), Talkback, a Google accessibility service 
enabling visually impaired individuals to use smart devices, and the Braille system, which facilitates 
literacy activities for individuals with blindness, stand out as crucial. It is essential to consider 
benefits such as access to information, personalized learning, and skill development. Furthermore, 
student perspectives emphasize the importance of AI acceptance by teachers, along with evidence of 
improved academic performance and increased motivation. 

CONCLUSIONS 

In conclusion, in response to the research question posed in this article, it is argued that the efficiency 
of AI in students with disabilities facilitates access to information, such as reading aloud, and the 
personalization of learning, allowing teachers to adapt methodologies to meet the individual needs 
of students based on their disabilities. This, in turn, leads to better academic performance and greater 
opportunities for intervention and knowledge acquisition. Moreover, the impact of AI is evident in 
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the improved motivation of students with learning differences. As they engage more deeply with 
knowledge and their own abilities, they achieve better outcomes in their learning processes. 

Furthermore, it is evident that AI promotes inclusion and equity in education by providing 
opportunities for students to engage not only in the classroom but also in a broader social and 
cultural context. However, challenges such as the improper use of AI, which could negatively impact 
learning, and the lack of knowledge that may limit its effective use, are also highlighted. Additionally, 
excessive dependence on AI can affect human interaction and the development of skills in students 
with disabilities. Therefore, it is crucial for educators to recognise the capabilities of AI to enhance 
students' abilities, particularly those with disabilities, ensuring that technology is used to empower 
and not hinder their learning experience. 

Therefore, the applicability of artificial intelligence in higher education institutions can be efficient 
and have a positive impact on access to information, personalised learning, and the development of 
academic performance and motivation. All of this significantly impacts inclusion processes in 
education, aiming to reduce gaps and limitations associated with the use of the tool. This suggests 
that, according to the results, many educators and educational institutions are unaware of the 
effectiveness of AI tools and, as a result, limit the capabilities of students with disabilities. 

REFERENCES 

Amaya y Rodríguez (2024). Estrategias educativas dirigidas a estudiantes discapacitados de la 
materia de Legislación Tributaria en la Universidad de Zulia. Revista Finanzas y Negocios, v. 
4 (2). https://revistas.ulatina.edu.pa/index.php/Finanzasynegocios/article/view/377/405 

Anchundia, M., Quispe, G., Paredes, D., Quishpe, A. y Mendoza, L. (2024). Beneficios y Riesgos de la 
Inteligencia Artificial para Estudiantes con Necesidades Educativas Especiales. Ciencia Latina 
Revista Científica Multidisciplinar, v. 8 (1). https://doi.org/10.37811/cl_rcm.v8i1.9856 

Arias, J., Villasis, M. y Miranda, M. (2016). El protocolo de investigación III: la población de estudio. 
Revista Alergia de México, v. 63 (2). https://www.redalyc.org/pdf/4867/486755023011.pdf 

Ayuso, D., y Gutiérrez, E.  (2022).  La Inteligencia Artificial como recurso educativo durante la 
formación inicial del profesorado. Revista Iberoamericana de Educación a Distancia, v. 25 (2). 
https://doi.org/10.5944/ried.25.2.32332 

Cabanelas, J. (2019). Inteligencia artificial ¿Dr. ¿Jekyll o el Sr. Hyde?. Mercados y negocios, (40). 
https://www.redalyc.org/journal/5718/571860888002/html/ 

Cervantes; J., Páez; A., Cervera; J. y Pérez; L. (2024). Impacto De La Inteligencia Artificial En La 
Institución Universitaria Americana En La Ciudad De Barranquilla.  Ad-dnosis, 13(13). e-667. 
https://doi.org/10.21803/adgnosis.13.13.667 

Contreras, R., Contreras, L. y Figueroa, A. (2021). Inclusión de estudiantes con discapacidad 
diferencial auditiva a través de la aplicación móvil ListenApp. Ing. Compet., v. 24 (1). 
https://doi.org/10.25100/iyc.24i1.11070 

Delgado de Frutos, N., Campo-Carrasco, L., Sainz de la Maza, M.& Extabe-Urbieta, J.M. (2024). 
Aplicación de la Inteligencia Artificial (IA) en Educación: Los beneficios y limitaciones de la 
IA percibidos por el profesorado de educación primaria, educación secundaria y educación 
superior. Revista Electrónica Interuniversitaria de Formación del Profesorado, 27(1), 207-
224. https://revistas.um.es/reifop/article/view/577211/356891 

Fengchun Miao, W. H. (2021). Al and education, Guidance for policymakers. Paris: Organización de 
las Naciones Unidas para la Educación, la Ciencia y la Cultura. 

García, A. (2017). Inteligencia artificial: fundamentos, práctica y aplicaciones. Edición RC Libros: 
Madrid.  

García, L. y Rodríguez, H. (2022). El potencial de la inteligencia artificial en la inclusión educativa de 
estudiantes con discapacidad en educación superior. II Congreso internacional de 
educaciones, pedagogías y didácticas. https://www.congreso-ip.com/descargas/memorias-
2023/17/luisa_fernanda_garcia_salazar.pdf 

Hernández, R. y Mendoza, C. (2018). Metodología de la investigación: las rutas cualitativa, 
cuantitativa y mixta. McGraw Hill Education.  

Lucero, E. y Acuña, E. (2022). Análisis del impacto de las TIC en la educación superior en 
Latinoamérica y España. InnoEducaTIC, v. 34. 
https://accedacris.ulpgc.es/bitstream/10553/119608/1/Analisis_impacto_tic.pdf 



Nacimba et al.                                                                                       Applicability of Artificial Intelligence in Students with Disabilities 

6480 

Malinka, K., Peresini, M., Hujnak, O. y Janus, F. (2023). On the educational impact of chatGPT: Is 
artificial intelligence ready to obtain a university degree? Computers and Society. 
https://www.researchgate.net/publication/369379830_On_the_Educational_Impact_of_Cha
tGPT_Is_Artificial_Intelligence_Ready_to_Obtain_a_University_Degree 

Mero, E., Ordóñez, E., Villalba, P. y Intriago, V. (2024). Implementación de la inteligencia artificial y el 
aprendizaje autónomo en la Educación para personalizar la enseñanza. Revista imaginario 
social, v. 7 (3). https://www.revista-
imaginariosocial.com/index.php/es/article/view/209/365 

Moreno, B., Muñoz, M., Cuellar, J., Domancic, S. y Villanueva, J. (2018). Revisiones sistemáticas: 
definición y nociones básicas. Rev. Clin. Periodoncia Implantol. Rehabil. Oral. V. 11 (3). 
http://dx.doi.org/10.4067/S0719-01072018000300184 

Ocaña, Y., Valenzuela, L. y Garro, L. (2019). Inteligencia artificial y sus implicaciones en la educación 
superior. Propós. represent., v. 7 (2). http://dx.doi.org/10.20511/pyr2019.v7n2.274 

Organización Mundial de la Salud. (7 de marzo de 2023). Discapacidad. OMS. 
https://www.who.int/es/news-room/fact-sheets/detail/disability-and-health 

Pinargote, J., Lino, V. y Vera, B. (2024). Python en la enseñanza de las matemáticas para estudiantes 
de nivelación en educación superior. Journal Scientific MQR Investigar, v. 8 (3). 
https://doi.org/10.56048/MQR20225.8.3.2024.3966-3989 

Sosa, P., Jiménez, V. y riego, A. (2024). El análisis de la percepción de los profesores respecto del uso 
de la inteligencia artificial. Revista EDUCA UMCH (24). 
https://doi.org/10.35756/educaumch.202424.293 

UNESCO (2019). Consenso de Beijing sobre la inteligencia artificial y la educación. 
https://unesdoc.unesco.org/ark:/48223/pf0000368303 

UNESCO (2021). Inteligencia Artificial y educación:  Guía para las personas a cargo de formular 
políticas. 
https://unesdoc.unesco.org/in/documentViewer.xhtml?v=2.1.196&id=p::usmarcdef_00003
79376&file=/in/rest/annotationSVC/DownloadWatermarkedAttachment/attach_import_3
ce506ab-af81-4aaf-b0f0-
5db1ffb1c4f2%3F_%3D379376spa.pdf&updateUrl=updateUrl4964&ark=/ark:/48223/pf0
000379376/PDF/379376spa.pdf.multi&fullScreen=true&locale=es#1041_21%20Al%20an
d%20education_S_int_END%20.indd%3A.6873%3A1374 

Unión Europea. (2018). Reglamento General de Protección de Datos. Recuperado en 29 de diciembre 
de 2020, de: https://europa.eu/youreurope/business/dealing-with-customers/data-
protection/data-protection-gdpr/index_es.htm 

Urías-Arbolaez, G. & Pino-Torrens, R. (2024). La educación inclusiva ante los desafíos 
contemporáneos. EDUMECENTRO, 16. 
http://scielo.sld.cu/scielo.php?script=sci_arttext&pid=S2077-
28742024000100006&lng=es&tlng=es 

Vélez, L. y Manjarrés, D. (2020). La educación de los sujetos con discapacidad en Colombia: abordajes 
históricos, teóricos e investigativos en el contexto mundial y latinoamericano. Revista 
colombiana de educación (78). https://doi.org/10.17227/rce.num78-9902 

Vera, F. (2023). Integración de la inteligencia artificial en la educación superior: Desafíos y 
oportunidades. Revista electrónica Transformar, v. 4 (1). 
https://www.revistatransformar.cl/index.php/transformar/article/view/84/44 

Zapata, R. (2023). Impacto de la inteligencia artificial en la educación inclusiva: un estudio sobre la 
accesibilidad y la efectividad de herramientas de aprendizaje adaptativo para estudiantes con 
discapacidad. Revista Ciencia y Descubrimiento, v. 1 (3). 
https://doi.org/10.70577/1wv6zn54RCD 

Zepeda, E. (2024). Tecnologías de asistencia para la accesibilidad académica de personas con ceguera 
en el nivel superior. Revista latinoamericana ogmios, v. 4 (9). 10.53595/rlo.v4.i9.097 

 


