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Education is a fundamental driver of social and economic progress, yet
a global learning crisis persists despite continuous efforts to enhance
educational quality. One critical issue contributing to this crisis is out-
of-field teaching (OFT), which affects both developed and developing
countries. This study explores the prevalence of OFT among Senior
High School (SHS) teachers in the Northern Mindanao region of the
Philippines, covering 41 SHS institutions. The SHS curriculum in the
Philippines is part of the K-12 education reform aimed at enhancing
the quality of education and improving learning outcomes by adding
two additional years of specialized secondary education. Findings
reveal that 54.78% of the 648 surveyed SHS teachers are engaged in
OFT, highlighting a significant shortage of qualified educators,
particularly in the General Academic Strand and the Humanities and
Social Sciences Strand. Key challenges faced by these teachers include
gaps in subject matter expertise, limited access to teaching resources,
and insufficient opportunities for professional development.
Addressing these challenges is crucial to improving teacher
effectiveness. To cope with the challenges, OFT teachers in Northern
Mindanao, Philippines rely on independent study, Learning Action Cell
(LAC) sessions, peer-to-peer coaching, and mentor-mentee programs
to address content knowledge gaps. They also tackle teaching
resource issues by integrating ICT, improving classroom setups,
utilizing internet connectivity, and acquiring modern equipment.
Notably, despite being assigned to teach outside their fields of
specialization, these educators under OFT exhibit a high level of
professional self-esteem and competence.

INTRODUCTION

Education plays a critical role in achieving higher socioeconomic status, supporting employment,
and reducing poverty by enabling individuals to maximize their potential. However, according to
the UNICEF report in 2021, the world faced a learning crisis even before the pandemic, with many
students not acquiring necessary skills despite being in school. This raises important questions
about the factors affecting the quality of education, among which the role of the teacher is pivotal

(World Bank, 2022).

In the Philippines, the government has implemented the K to 12 program, as stipulated in RA 10533,
to enhance the quality of basic education and for all learners to have access to relevant education.
This reform in the basic education system in the Philippines was implemented in year 2016. Despite
this effort, a significant challenge has emerged: the lack of preparation and professional development
for teachers (Ednave et al,, 2018), leading to a prevalence of out-of-field teaching (OFT), where
teachers handle subjects outside their degree specialization.

OFT is a global concern, with implications studied in various countries including the Philippines,
Australia, Korea, Norway, the US, and South Africa (Du Plessis et al., 2014). There are a range of
factors contributing to the prevalence of OFT. These include a lack of teachers in the system; a lack
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of teachers who are qualified to teach specific subjects; unequal distribution of teachers qualified to
teach a particular subject in certain geographic areas; and recruitment practices in schools (Ross &
Hobbs, 2024). According to Shulman (1988) and Zhuo (2012), OFT instructors often lack adequate
subject-matter training, leading to deficiencies in both subject matter mastery and pedagogical
content knowledge. This issue adversely affects instruction quality, teacher growth and self-esteem,
and student learning outcomes (Hobbs, 2012; Barlow, 2002; Mathews et al., 2006; Pillay et al., 2005).
Furthermore, Biebricher (2024) states that OFT in language subjects impacts teacher identities
including being subject matter experts and professional educators.

Unfortunately, more teachers will be expected to teach out-of-field on a regular basis and those
already working under pressure could result in additional problems. OFT could potentially become
a wider crisis for schools and students (Wyatt & Hobbs, 2024). In the Philippines, the shortage of
qualified Senior High School (SHS) teachers has led to the reassignment of Junior High School
teachers to SHS positions, where they often teach various tracks or strands (Bacus & Alda, 2022).
While SHS teachers benefit from capacity-building workshops and pedagogical seminars, there is a
gap in SHS-specific training, leaving some educators feeling inadequately prepared (Capulos & Sicat,
2020). This gap is particularly evident in subjects like Practical Research 1 and 2, where teachers
often lack relevant practice teaching experience.

The practice of assigning non-education graduates to teach specialized courses in SHS, such as
engineers teaching math and science, or CPAs teaching accounting and finance, also highlights a
significant challenge regarding their teaching effectiveness (Bantugan & Ocon, 2020; Nufiez, 2021;
Capulos & Sicat, 2020). Despite these challenges, OFT teachers demonstrate resilience and
resourcefulness. Studies show that they exhibit impressive research competence and self-assurance
in their teaching capabilities (Evardo & Abina, 2023; Castro et al,, 2023; Caldis, 2022). Workshops,
seminars, and Learning Action Cell (LAC) sessions have been found to enhance their competencies
and instructional performance (Paderes, 2022; Verbo, ND; Cabral & Millandro, 2019). Moreover, the
study of Ma (2024) revealed that teachers who possess open personalities and maintain a positive
emotional and mental outlook can handle OFT competently without facing significant professional
difficulties.

Moreover, a study by Adalsteinsson et al., (2024) found that teachers in Iceland who were Icelandic
majors were more competent in teaching Icelandic language compared to those whose majors were
non-Icelandic such as sports and home studies. It was concluded that to be more competent in
teaching Icelandic language, teachers must have at least a basic training in the said language. In a
Philippine study by Manaig et al., (2023), findings revealed that there is a significant relationship
between organizational commitment, professional self-esteem, and work engagement among faculty
members in Universities and Colleges. Further, it was indicated that the most important predictors
of work engagement were professional self-esteem, highest educational attainment, and position,
which means that the respondents’ highest educational attainment and position intensified the
predicting capacity of professional self-esteem on work engagement. Accordingly, by placing
emphasis on strategies that promote affective commitment, knowledge development, and job
satisfaction among faculty members, institutions have the opportunity to increase levels of work
engagement.

Meanwhile, the study of Sahay (2020) on multiple intelligence, teacher competency, and self-esteem
of secondary school teachers in India suggested that there is a significant positive relationship
between multiple intelligence and teacher competency, a significant positive relationship between
multiple intelligence and self-esteem, and a significant positive relationship between teacher
competency and self-esteem of secondary school teachers. This means that the better working
environment of private school teachers promotes greater self-esteem & teacher competency. Also,
teachers who are respected for their abilities, their multiple intelligence likely to have an increase in
self-esteem further strengthening their competency. In another study, findings revealed that teacher
competency does not necessarily influence engagement when teachers incorporate ICT in their
teaching, present subject content, follow a logical framework, establish expectations, provide
learners with scientific information on the subject matter, and foster critical thinking (Bamusibule et
al.,, 2024).
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On the other hand, in the study of Ceylan et al., (2023) on dental students, results indicated that digital
literacy substantially supports students’ professional competency. Findings also revealed that
genuine interest in the field and bolstered self-confidence through digital literacy proves
instrumental in students’ academic success in dentistry. By incorporating and enhancing digital
literacy within the curriculum, universities can drive further progress in the dental field. It is
essential for dental institutions to integrate strategies into their educational framework that boost
students' confidence and digital skills.

A crucial element for the effectiveness of OFT teachers is the support from school leaders. Leaders
who prioritize human capital and understand the challenges faced by OFT teachers significantly
contribute to their professional development and the overall learning environment (Du Plessis,
Gillies, & Carroll, 2014). Furthermore, the study of Biebricher (2024) suggests that communities of
practice support OFT and can become part of teacher identity. Additionally, a reduction in OFT
workload, and access to formal subject-specific mentoring are mechanisms to promote teachers’
capabilities in OFT.

The persistent shortage of qualified teachers, especially in specialized fields, exacerbates the issue of
OFT, resulting in qualification mismatches and increased instances of OFT (David & Ducanes, 2018;
Bajar et al,, 2021; Pacana et al., 2019). The implementation of the K to 12 program has intensified
these challenges, negatively impacting instruction and student learning outcomes. Wyatt & Hobbs
(2024) expressed that the OFT phenomenon will always be part of the education environment, but
how it is managed makes a difference to the quality of education for all students. Therefore, this study
investigates the prevalence of OFT in the Northern Mindanao, Philippines, by identifying the profile
of OFT teachers, and explores the challenges they encounter. Furthermore, it analyzes their coping
mechanisms, assesses their level of professional esteem, and evaluates their competency. By
addressing these key areas, the study provides valuable insights into the experiences of OFT teachers,
informing policy development and professional support initiatives in the education sector.
Additionally, the findings can guide the design of capacity-building programs to enhance teachers’
knowledge and skills, ultimately contributing to improved student learning outcomes.

Research Questions

This study aims to explore the prevalence of OFT in one of the regions of the Philippines. Specifically,
it aims to address the following questions:

What is the prevalence of OFT in the Northern Mindanao region of the Philippines?
What is the demographic profile of OFT teachers?

What challenges do OFT teachers encounter in their profession?

What coping mechanisms do OFT teachers employ to address the challenges they face?
What is the level of professional esteem among teachers?

What is the level of competency among OFT teachers?

DESIGN AND METHODS

Research Design and Instrumentation

This study employed a quantitative descriptive research design to accurately describe the data,
specifically in presenting the demographic profile, behaviors, or opinions of the OFT teachers in
Northern Mindanao which is one of the region in the Philippines. A survey questionnaire was
developed to gather data, consisting of 5 sections: 1) consent, agreement to collect personal data, and
profile questions 2) professional self-esteem scale of the respondents for the subject/s handled not
within their field of specialization, 3) competency scale of the respondents for the subject/s handled
not within their field of specialization, 4) challenges encountered in handling out-of-field subjects,
and 5) coping mechanisms of the respondents. Questions in sections 4 and 5 were developed by the
researchers based on insights from the pilot testing and were tested for validity, while questions in
section 2 were adapted from Hong et al. (2002) and Mueller (2021), and questions in section 3 were
adapted Venkatesh et al. (2003), Kwan and Bryan (2010), Hsieh et al. (2008) and Van der Zee et al.
(2002). The data was summarized using the mean, frequency, and percentage. A weighted mean was
utilized to analyze the Likert scale questions on their level of professional self-esteem, level of
competence, challenges encountered, and coping mechanisms.
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Procedures in Data Gathering

The questionnaire was subjected to pilot testing to assess its clarity and appropriateness for the
intended participants, with the primary objective of ensuring that the collected responses accurately
reflected the desired outcomes. Subsequently, in the final phase of data collection, the researchers
collaborated with and secured approval from the Director of the Department of Education (DepEd)
in Northern Mindanao to proceed with the study. During the data collection process, the researchers
provided a comprehensive briefing to the participants regarding the study's objectives and
distributed informed consent forms, thereby allowing participants the autonomy to decide whether
to partake in the survey.

Sampling Design

The researchers derived the total number of SHSs in Northern Mindanao offering strands under the
Academic track based on the available data on the website of the DepEd. The academic track is
designed for students who are planning to proceed to tertiary education. This category offers a
preview of certain courses that students can take up to the next level. There are basically four strands
to choose such as General Academic Strand (GAS), Humanities and Social Sciences (HUMSS), Science,
Technology, Engineering, and Mathematics (STEM), and Accountancy, Business and Management
(ABM). Proportionate convenience sampling was used in identifying the number of schools covered
in the study. Northern Mindanao also Known as Region X comprises five provinces namely Bukidnon,
Camiguin, Lanao Del Norte, Misamis Occidental, and Misamis Oriental. The researchers collected data
on the proportions of the total SHS with academic track per province of Northern Mindanao to ensure
that the sample represents the population. Convenience sampling was utilized because schools are
selected based on their accessibility. For selecting the respondents, complete enumeration was
employed to include all the teachers present during the survey.

As shown in Table 1 is the sample size of schools per province in Northern Mindanao. The study
covered 41 out of 69 identified SHSs offering strands under academic track. During the survey, only
648 out of 949 SHS teachers participated in the study, resulting in an overall response rate of 68.28%.

Table 1.Sample Size Distribution of SHS teachers in Northern Mindanao, Philippines

Provinces of | Total Total No. of Total No. of
Sampled Teachers Response
Northern No. of Respondent
. SHS from Sampled Rate (%)
Mindanao SHS SHS S
Bukidnon 22 13 250 163 65.2
Catarman 2 1 23 22 95.65
Lanao del Norte | 9 6 180 126 70
Misamis
Occidental 7 4 131 120 91.60
Misamis 29 17 365 217 59.45
Oriental
TOTAL 69 41 949 648 68.28
RESULTS AND DISCUSSION

Table 2 presents the proportion of OFT teacher respondents relative to the total number of SHS
teacher respondents in Northern Mindanao. The findings indicate that among the 648 teachers who
participated in the survey, 54.78% were classified as OFT teachers, highlighting its prevalence in the
region. At the provincial level, Misamis Oriental recorded the highest proportion of OFT teachers at
59.91%, followed by Camiguin (59.09%), Bukidnon (55.21%), Misamis Occidental (53.33%), and
Lanao del Norte (46.03%). These results suggest that OFT is most prevalent in Misamis Oriental
compared to other provinces in Northern Mindanao, Philippines. The widespread challenge of
teacher shortage or mismatching of skills in the region may significantly impact the quality of
education intended by the K to 12 program.
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Table 2.Percentage of OFT Teacher Respondents to Total Senior High School Teacher Respondents in
Northern Mindanao, Philippines

;2‘;1’;1?;5 °f | Total No. of | No.of OFT | No. of Within | % of OFT
. Respondents Teachers Field Teachers | Teachers

Mindanao

Bukidnon 163 90 73 55.21

Camiguin 22 13 9 59.09

Lanao del Norte 126 58 68 46.03

Misamis

Occidental 120 64 56 53.33

Misamis Oriental | 217 130 87 59.91

Total 648 355 293 54.78

Table 3 presents the profile of OFT teachers in Northern Mindanao. Their age ranges from 21 to 60,
with an average age of 35, which can be considered early middle-aged. The age range indicates that
the incidence of OFT is evident in newly hired teachers and even in those of retirement age. Regarding
sex, 69.86% of OFT SHS teacher respondents in the Region are females, and only 39.44% are males.
This is consistent with World Bank statistics from 2020, which show that 70.68% of secondary school
teachers in the Philippines are female. As articulated by Bongco and Abenes (2019), the educational
system in the Philippines has been marked by a high proportion of female educators. Notably, most
of the OFT SHS teacher respondents in Northern Mindanao have earned master’s units, followed by
baccalaureate degrees and master’s degrees, constituting 36.90% and 17.46%, respectively. Hence,
it can be inferred that a significant portion of OFT teachers in Northern Mindanao have pursued
graduate-level education. Moreover, data in Table 3 shows that the 355 respondents of OFT teachers
in Northern Mindanao teach across multiple fields outside of their specialization. More than 50% are
handling subjects in GAS and HUMSS, while a little over 17% are handling subjects in STEM. Northern
Mindanao is short of teachers to handle GAS and HUMSS subjects, assigning these subjects to teachers
who specialize in other fields. Though there are still Out-of-Field teachers handling ABM and STEM
subjects, they are seemingly not of serious concern in proportion. The effect of assigning teachers
outside their specialization may lead to reduced quality of instruction for all strands of K to 12 due
to the lack of expertise.

Table 3. Profile of OFT teachers in Northern Mindanao, Philippines

Category Value
Age

Mean 35

Min 21

Max 60
Sex (%)

Male 39.44

Female 69.86
Highest Educational Attainment (%)
College Graduate 36.90
Master’s Unit 39.15
Master’s Graduate 17.46
PhD Candidate 4.51
Ph.D. Graduate 0.56
Postgraduate 141
*Strand Classification of Out-of-field
Subjects Handled (%)
ABM 7.37
GAS 56.98
HUMSS 53.28
STEM 17.37

Total No. of Respondents = 355

* This is a multiple-response question; hence, data do not add up to 100%
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Table 4 depicts the challenges encountered by OFT teachers in Northern Mindanao. The findings
indicate that for content knowledge, the majority of the challenges they encountered pertain to the
“need to spend more time studying the topic” and “the need to familiarize the subject matter before
teaching.” Further, results show that they perceived “the need for much preparation” and “the lack
of deeper experiences in teaching related to the out-of-field subject” to be less challenging than those
on the list. This suggests that the OFT teachers in Northern Mindanao do not have difficulty learning
about and engaging in subjects outside their field. Despite potential content knowledge gaps, OFT
SHS teachers will find means to deliver their lectures and immerse themselves in the subject as
necessary. On the other hand, the two professional development or training issues that drew the most
attention were the lack of teacher enhancement training and research seminars. This might result
from a lack of resources, such as funding for academic institutions or trainers, as training and
seminars can be costly and time-consuming. Notably, 11.30% of OFT teachers in Northern Mindanao
revealed that lack teaching experience is one of the challenges they faced. This can be linked to the
issue of SHS teachers lacking practice teaching experience. Bantugan and Ocon (2020) revealed that
the new SHS Program allowed non-education graduates to teach specialized courses. For instance,
individuals with backgrounds such as engineering can now teach math and science courses, while
accountants can delve into accounting and finance subjects. This extension of teaching roles to
professionals outside the education field brings to light a potential challenge regarding their teaching
experiences. If left unaddressed, this challenge could potentially hinder the optimal learning
experience for students (Bantugan and Ocon, 2020; Nufiez, 2021; Capulos and Sicat, 2020)

Table 4.Challenges Encountered by Out of field Teachers in Northern Mindanao, Philippines

Challenges Encountered Frequency Percentage
Content Knowledge
Needs to spend more time studying the topic 250 70.42
Subject matter needs to be familiarized before | 248

) 69.86
teaching
It needs much preparation 184 51.83
Lack of more profound experiences in teaching | 130 36.62
related to the out-of-field subject '
Professional Development/Training
Lack of teachers’ enhancement training 275 77.40
Lack of research seminars 177 49.72
No practice teaching experience 40 11.30
Teaching Resources
Lack of available materials (printed and electronic) | 228 64.12

for the out-of-field subject taught
Lack of technical support (ICT materials, projector) 182 51.13
No available reference books or modules with | 141

39.83
problem sets and key answers

Total No. of Respondents = 355

In addition, as shown in Table 4, when it comes to teaching resources, the majority of the OFT teacher
respondents in Northern Mindanao lamented the lack of printed and electronic materials for the
subject matter being taught and the absence of technical support (i.e. ICT materials, projector). These
challenges received a total percentage of 64.14 and 51.13 in Northern Mindanao, respectively. It must
be noted that ICT is a must for all educators in the twenty-first century. According to Santos Castro
(2021), various studies have demonstrated how technology supports student learning. Therefore,
school administrators must focus on these insufficiencies to improve the morale and effectiveness of
these OFT teachers. Lastly, the findings also indicate that compared to other teaching materials, there
are substantially more reference books or modules with problem sets and critical solutions available
for OFT teachers in Northern Mindanao. Based on the challenges identified, addressing them is
crucial to improve teacher effectiveness and achieve the goals of the K to 12 program, which aims to
elevate the quality of education in the Philippines.

The coping mechanisms used by OFT teachers to overcome difficulties they experienced when
teaching subjects outside their areas of expertise are shown in Table 5. The results show that OFT
teachers in Northern Mindanao frequently turn to independent study to solve their topic knowledge
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challenges. This demonstrate that they rely on self-study to overcome topic knowledge difficulties.
Given the difficulty they experienced with content knowledge, self-study may be their preferred
strategy as it is the least expensive and time-consuming option. In addition, they turn to Learning
Action Cell (LAC) Sessions, Peer-to-Peer coaching, and Mentor-mentee coaching to address topic
knowledge deficiencies. Though these strategies can be cost-effective as they only need to get
mentors and coaches internally, they demand significant time. The heavy workloads often faced by
teachers might leave them little free time to engage in these kinds of activities.

Table 5.Coping Strategies of OFT Teachers by Challenges Encountered in Northern Mindanao,

Philippines

Overall o

Category Weighted ?ualltatlve.
nterpretation

Mean
Content Knowledge
Self_—study on available modules and materials related to the out- 446 Always
of-field
Peer-to-peer coaching, Mentor-mentee coaching, and Learning
Action Cell (LAC Sessions) .05 Often
Professional Development Activities
Research Congress 341 Often

Teaching enhancements training and seminars for out-of-field
subjects 3.83 Often
(LAC Session)

Providing webinars for teachers 3.70 Often

Question-answers sessions with previous teachers who handled

the subjects 3.85 Often
The mentor-mentee program and attending seminars 3.69 Often
Teaching Resources

Utilizing ICT Integration 4.31 Always
Utilizing published research relating to out-of-field subjects 3.91 Often

Total No. of Respondents = 355

Regarding their coping strategies for the difficulties they encountered under professional
development, the majority of OFT SHS teachers in the region frequently engage in question-and-
answer sessions with former instructors who handled the subjects, training sessions and seminars
on teaching enhancements, webinars for teachers, and mentor-mentee programs as revealed in Table
5. Among the coping mechanisms listed, the strategy based on question-and-answer sessions with
the previous teacher who handled the subjects received the highest weighted means. It is rational,
considering how time-efficient the method is. The OFT teachers can acquire insight and teaching
ideas on effectively delivering the subject by approaching colleagues who have previously taught the
same subject. In terms of teaching resources, OFT teachers in Northern Mindanao always use ICT
integration to cope with issues connected to teaching resources. As ICT integration is somewhat
tricky in most schools, as discussed in the previous section, they may not have technical support.
However, they may be willing to deal with the situation by enhancing classroom setup, utilizing
internet connectivity, and purchasing modern computer equipment to overcome ICT challenges.
According to Bonifacio (2013) and Tomaro et al. (2018), ICT integration can take many forms,
including infrastructure and facilities, people resources, and technological leadership.

The data in Table 6 illustrates the degree of professional self-esteem and competence that OFT
teachers in Northern Mindanao possess. Professional self-esteem was measured by the following
indicators: Acceptance of the Profession, Pride in the Profession, Value of the Profession, and Belief
in Professional Capabilities. Based on the data, a high level of professional self-esteem may be
inferred from the overall means of the OFT teachers in Northern Mindanao. This implies that OFT
teachers generally have a favorable personal judgment regarding their overall sense of self-worth in
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the workplace. Note that Carmel (1997) describes professional self-esteem as a person's attitude
toward their professional ability, performance, and worth on a positive-negative dimension. Based
on the literature, OFT teachers harness their understanding of professional standards, particularly
in the context of their specialty subject, to facilitate the transfer of reflective processes and
pedagogical intentions (Caldis, 2022). By doing so, they adeptly comprehend and teach subjects
beyond their primary expertise. In a recent study, Castro et al. (2023) claimed that educators
confronted with teaching assignments beyond their initial training exhibit a notable level of self-
assurance in their teaching capabilities. In addition, Manaig et al. (2023) emphasize that professional
self-esteem strengthens work engagement, sustaining confidence despite subject mismatch.

Table 6 Professional Self-esteem and Competence Level of OFT teachers Northern Mindanao,

Philippines
Weighted Qualitative
Category Mean Interpretation
Level of Professional Self- 408 High
esteem
Level of Competence 3.85 High

Table 6 also shows the degree of competency of OFT SHS teacher respondents measured in terms of
content knowledge, pedagogical content knowledge, and technological content knowledge. The
result indicates that OFT teachers in Northern Mindanao possess high competency. It is worth noting
that despite the challenges associated with OFT, these educators exhibit a high level of competence,
which is consistent with the findings of other researchers (Evardo & Abina, 2023; Anub, 2020; Sahay,
2020; Kasa Ayten, 2021; Schmidt's, 2009). Their findings highlight the potential impact of technology
integration on teachers' ability to effectively apply pedagogical strategies that enhance content
delivery (Ceylan, 2023) and student learning experiences.

CONCLUSION AND RECOMMENDATIONS

The prevalence of OFT teachers in SHS across Northern Mindanao is a significant issue, with more
than half of the surveyed respondents classified as OFT teachers. This highlights the widespread
challenge of teacher allocation in the region, where many educators are assigned to teach subjects
outside their areas of expertise. The age range of OFT teachers spans from 21 to 60 years, with an
average age of 35, indicating that most are in the early to mid-stages of their careers. This
demographic profile suggests that while these teachers are relatively young and adaptable, they may
still face challenges in acquiring the specialized knowledge needed for subjects outside their
specialization. The majority of OFT teachers are female, reflecting the broader trend of female
dominance in the Philippine education sector, where women make up a significant portion of the
teaching workforce. Additionally, a notable proportion of OFT teachers hold advanced degrees, such
as a master's degree, which indicates that they possess the academic qualifications necessary for
professional growth. However, despite their qualifications, many of these teachers are assigned to
teach in the GAS and HUMSS strands, where a mismatch between their expertise and the required
subject knowledge can challenge the quality of education delivered to students. This situation
emphasizes the pressing need for a strategic approach for professional development to ensure better
learning outcomes.

OFT teachers encounter considerable challenges, particularly in content knowledge, access to
teaching resources, and professional development opportunities. To address these gaps, they often
rely on independent study, LAC sessions, peer coaching, mentorship programs, and ICT integration.
While these coping mechanisms demonstrate adaptability and resilience, they also highlight the need
for more structured and institutionalized support systems. Despite these challenges, OFT teachers in
Northern Mindanao exhibit high levels of professional self-esteem and competence, reflecting their
commitment to their profession.

Addressing these challenges requires practical and targeted interventions that can be implemented
effectively at both the local and institutional levels. Specialized training programs and capacity-
building workshops tailored to the needs of OFT teachers should be prioritized to equip them with
the necessary content knowledge and pedagogical skills for the subjects they are assigned to teach.
In addition, improving access to quality teaching materials and resources, particularly in
underserved areas, will help bridge gaps in content knowledge and enhance teaching effectiveness.

5607



Capulong et al. Challenges Encountered by Out-of-Field Senior High School Teachers

Continuous professional development opportunities, such as regular mentoring and peer coaching
programs, should also be institutionalized to foster collaboration, knowledge sharing, and a
supportive learning community. By addressing these key areas will create a more sustainable and
effective educational environment. This approach will enhance both teacher performance and
student outcomes, ultimately contributing to the goals of the K to 12 program in the Philippines.
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