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This research investigates how blended learning, employing the Iwrite 
System, is applied in college English writing classes within various 
educational settings. Employing a combination of quantitative and qualitative 
methods, the study assesses the impact of this approach by examining 
alterations in pre- and post-test scores, levels of student involvement, and 
patterns of Iwrite System utilization quantitatively, while also exploring 
student perspectives and classroom interactions qualitatively. The results 
reveal significant improvements in students' writing proficiency following the 
implementation of blended teaching, accompanied by high levels of student 
engagement and positive perceptions of the Iwrite System. Strong 
correlations between the frequency of system usage and writing proficiency 
improvement further underscore the effectiveness of technology-mediated 
instruction. Overall, the findings highlight the efficacy of blended teaching 
with the Iwrite System in enhancing students' writing skills, engagement, and 
overall learning experiences in college English writing classes 

INTRODUCTION  

In recent years, the integration of technology with traditional teaching approaches has brought about 
a major transformation in the educational landscape (Singh et al., 2021; Liando & Tatipang, 2024). 
This shift has paved the way for innovative approaches aimed at enhancing learning outcomes and 
improving student engagement (Ahmad, 2020; Abulibdeh et al., 2024). Blended learning, which 
integrates traditional classroom instruction with digital resources to create an interactive learning 
environment, has attracted considerable interest (Sachdeva et al., 2023; Honcharuk et al., 2024). In 
the field of language education, particularly in college-level English writing classes, the adoption of 
blended teaching methods holds promise for improving students' writing abilities and deepening 
their understanding of language concepts (AbuSa’aleek, 2015; McKnight et al., 2016). 

The concept of blended teaching is rooted in the recognition that students possess diverse learning 
styles and preferences, and that effective instruction should cater to these individual differences 
(Adams et al., 2017). Educators have the capacity to create a versatile and responsive learning 
atmosphere by integrating conventional classroom teaching with online learning elements, as noted 
by Gruba et al. (2016) and Marzuki et al. (2023). This approach leverages technology to provide 
students with diverse resources and opportunities for self-directed study and rehearsal, all while 
capitalizing on the benefits of face-to-face teaching and oversight, as emphasized by Zhou and Wei 
(2018). 

http://www.pjlss.edu.pk/
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Earlier studies investigating the effectiveness of blended learning in various educational settings 
have produced favorable results, suggesting its capacity to improve student performance (Kabilan et 
al., 2010; Lumando et al., 2023). Garrison and Kanuka (2004) noted that combining online and in-
person teaching resulted in heightened student satisfaction and involvement compared to 
conventional classroom approaches (Fu et al., 2019). Likewise, Means et al. (2013) conducted a meta-
analysis that underscored enhanced student achievement across different subjects and grade levels 
through blended learning. 

Numerous studies have investigated the impact of blended learning on language proficiency and skill 
development in language education. For example, Bonk and Graham (2006) found that technology-
mediated instruction boosted student motivation and engagement (Deane et al., 2008). Picciano's 
(2009) study (Indah, 2017) demonstrated that integrating online writing tools into college writing 
classes improved students' writing abilities and self-efficacy (Zare & Othman, 2015). 

Despite the existing body of evidence supporting blended teaching's efficacy (Achilov, 2017), further 
exploration is needed, particularly in college English writing classes (Sparks et al., 2014). Writing 
proficiency is crucial for students as it not only facilitates communication but also reflects critical 
thinking abilities (Dong et al., 2015) and effective expression of ideas (Naghdipour, 2022). Therefore, 
investigating how modern technological tools, combined with blended teaching methods, can 
enhance students' writing skills and language proficiency is essential (Wale & Kassahun, 2024). 

To address this objective, the present study aims to explore the implementation of blended teaching 
using the Iwrite System in college English writing classes. The Iwrite System is a digital platform 
designed to aid students in improving their writing skills through various interactive tools such as 
grammar and plagiarism checks, writing prompts, and peer feedback mechanisms. By integrating this 
approach into their programs, educators aim to create a synergistic learning environment that 
leverages the benefits of both traditional education and online resources. 

The rationale behind focusing on the Iwrite System stems from its potential to tackle common issues 
encountered by students in writing-intensive courses (Ding & Zou, 2024), such as grammatical 
errors, citation problems, and the absence of feedback. This platform offers personalized guidance 
and feedback tailored to each student's specific needs, empowering them to recognize and address 
areas for improvement in their writing (Shadiev & Feng, 2023). Furthermore, the Iwrite System 
encourages peer collaboration and review, fostering a sense of camaraderie and mutual assistance 
among students working together to improve their writing abilities. This research seeks to add to the 
current pool of knowledge by providing empirical evidence on the efficacy of blended learning in 
college English writing courses using the Iwrite System, building upon prior studies (Hegelheimer, 
2006; Zucker & Fisch, 2024). Through a thorough methodology that combines quantitative and 
qualitative data collection and analysis, the study assesses the effects of blended learning on 
students' writing skills, engagement, and overall learning experience (Liu et al., 2017). 

The study seeks to furnish educators, curriculum developers, and policymakers with valuable 
insights for enhancing language education in the digital age by elucidating the potential benefits and 
challenges of employing blended learning in college English writing programs. Ultimately, the 
conclusions drawn from this research can inform future teaching strategies and contribute to the 
ongoing evolution of teaching and learning paradigms in higher education. 

LITERATURE REVIEW 

The incorporation of technology into education has transformed teaching and learning 
methodologies, providing novel avenues to boost student involvement, enhance academic 
achievements, and foster success in academia. Particularly in college English writing courses, 
educators are increasingly embracing technology-integrated teaching methods to bolster students' 
writing proficiency. This literature review concentrates on evaluating how effective the Iwrite 
System is in influencing student learning results. It provides a thorough analysis of previous studies 
regarding the integration of blended learning in college English writing courses. Blended instruction, 
combining conventional in-person teaching with online learning components, provides a flexible and 
adjustable learning setting that caters to various student requirements. Educators can craft 
interactive learning experiences to heighten student engagement and stimulate active participation 
through the integration of digital tools and online resources into conventional classroom settings. 
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Compared to conventional classroom-based instruction, blended learning strategies have shown to 
elevate retention rates, facilitate deeper learning experiences, and enhance student satisfaction. 

Numerous research have looked into how well blended learning works to improve students' writing 
ability and linguistic competency in college English writing programs. Picciano (2009) looked 
examined the effects of integrating online writing tools and resources into college writing courses, 
and found that this improved students' writing performance and self-efficacy. The study found that 
students who utilized online writing tools wrote much better and were more likely to modify and 
seek feedback on their work (Kessler, 2018). 

In their 2017 study, Li et al. explored the impact of blended learning methods on English writing 
education in Chinese universities. They investigated the effectiveness of incorporating online writing 
tools and peer review systems alongside traditional classroom teaching methods, as compared to the 
conventional approach described by Alshahrani and others in 2023. The results revealed that 
students exposed to blended learning exhibited higher levels of engagement in the writing process 
and demonstrated enhanced writing proficiency, contrasting with their peers in traditional 
classroom environments. 

The Iwrite System is a digital platform that offers a range of interactive tools and materials to assist 
students in developing their writing skills. It has gained recognition as a useful instrument for 
language instruction (Sajja et al., 2023). With features including writing prompts, peer feedback 
mechanisms, and grammar and plagiarism checks, the Iwrite System—created by experts in 
educational technology—offers students individualized support and direction during the writing 
process (Smith et al., 2015). 

Several research investigations have explored how effective the Iwrite System is in college English 
writing courses, showcasing its ability to improve student learning results and foster the 
development of writing abilities. Smith et al. (2015) and McKnight et al. (2016) conducted 
longitudinal research to assess the impact of the Iwrite System on students' writing proficiency and 
self-confidence in college English composition classrooms. After the method was put into place, 
students' writing quality and confidence levels significantly improved, and they also reported feeling 
more engaged and satisfied with the writing process (Yugandhar et al., 2024). 

In a similar vein, Zhang and Wang (2018) investigated the effectiveness of the Iwrite System in 
facilitating peer feedback and collaborative writing activities in college English writing classes. The 
study found that students who engaged with the system's peer feedback features demonstrated 
higher levels of writing proficiency (Schindler et al., 2017) and were more actively involved in 
collaborative writing tasks compared to students who did not utilize the platform (Hew, 2016). The 
findings highlighted the positive impact of technology-enabled peer feedback on promoting 
collaborative projects and enhancing writing skills. Furthermore, Chen and colleagues (2020) 
conducted a meta-analysis assessing the effectiveness of blended learning methods in language 
education, encompassing diverse technological tools and teaching approaches (Henrie et al., 2015). 
Their analysis consistently demonstrated the benefits of blended instruction on student learning 
outcomes, particularly in enhancing writing proficiency, language comprehension, and academic 
performance across different educational settings. 

While the body of research on blended teaching in college English writing classes continues to grow, 
several gaps and opportunities for future inquiry remain (Kasneci et al., 2023). One area of interest 
is the exploration of optimal strategies for integrating digital tools and resources into writing 
instruction to maximize learning outcomes and promote student engagement (Cakir, 2013). 
Furthermore, more research is necessary to determine how blended learning affects students' 
academic success and the development of their writing abilities over the long run. 

The analysis of existing literature in the study provides compelling evidence supporting the 
effectiveness of blended learning approaches, such as the Iwrite System, within college English 
writing classes. Through the integration of technology in education, instructors can establish vibrant 
and interactive learning settings, fostering heightened student involvement, facilitating active 
learning, and facilitating the enhancement of writing abilities. As technology continues to advance, 
the utilization of digital resources and tools in language education holds promise for improving 
teaching effectiveness and fostering student achievement in courses emphasizing writing skills. 
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METHODOLOGY 

This research utilized a combination of quantitative and qualitative methods to explore the efficacy 
of blended learning with the Iwrite System in college English writing classes. By employing various 
data collection and analysis techniques integral to the research process, the study aims were 
comprehensively addressed. 

Sampling Size and Selection of Colleges 

The study involves five colleges, namely: 

Academy of Chinese Traditional Opera: This institution specializes in the preservation and 
promotion of Chinese traditional opera, a cultural heritage with deep historical roots. Students 
enrolled in the Academy of Chinese Traditional Opera receive comprehensive training in various 
forms of traditional Chinese opera, including Peking opera, Kunqu opera, Cantonese opera, and more. 
Through rigorous instruction in performance techniques, vocal training, makeup, costume design, 
and stagecraft, students develop a profound understanding of traditional Chinese performing arts 
and cultivate their artistic talents to become accomplished opera performers. 

Beijing Art Media Career College: Beijing Art Media Career College is renowned for its diverse 
range of programs in media arts, visual communication, and creative industries. With state-of-the-
art facilities and experienced faculty members, the college offers hands-on training and theoretical 
knowledge to prepare students for careers in fields such as graphic design, animation, film 
production, advertising, and multimedia art. Through a blend of artistic expression, technical skill 
development, and industry insights, students at Beijing Art Media Career College gain the expertise 
and creativity necessary to thrive in the dynamic and competitive world of media and visual arts. 

Beijing Career College: Beijing Career College offers programs for vocational education and training 
that are intended to give students the knowledge and skills they need to find work in a variety of 
industries. Numerous career-focused courses are available at the college, such as business 
administration, culinary arts, hospitality management, and tourism management. Beijing Career 
College equips students to join the workforce with competence and confidence, allowing them to 
pursue fulfilling careers and support the local economy. The school places a strong emphasis on 
practical learning experiences and industry internships. 

Beijing Geely College: Beijing Geely College is dedicated to providing high-quality education in 
automotive engineering, mechanical engineering, and related fields. As a leading institution in 
automotive education, the college offers comprehensive programs that combine theoretical 
knowledge with practical training in automotive design, manufacturing, maintenance, and 
management. With strong industry connections and cutting-edge facilities, Beijing Geely College 
prepares students for careers in the automotive industry, fostering innovation and excellence in 
engineering and technology. 

Beijing Labor and Social Security Career College: Specializing in vocational education and training 
in labor and social security fields, Beijing Labor and Social Security Career College plays a vital role 
in preparing skilled professionals to meet the diverse needs of the labor market. The college offers 
programs in human resource management, labor relations, social work, community development, 
and more. Students at Beijing Labor and Social Security Career College gain theoretical knowledge 
and practical skills to address social concerns, advance social welfare, and improve the well-being of 
individuals and communities through hands-on training, internships, and field placements.These 
universities were chosen for the study because of their willingness to engage in the research and 
their diverse student bodies. The results are more broadly applicable since a greater representation 
of students from different educational backgrounds and circumstances is made possible by the 
inclusion of numerous universities. 

Sampling Procedure 

The sampling procedure involves a uniform sampling size of 300 students per college, resulting in a 
total sample size of 1500 students across all five colleges. Random selection will be employed within 
each college to ensure the representativeness of the sample. This approach helps minimize selection 
bias and ensures that the findings are reflective of the broader student population within each 
college. 
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Data Collection Instruments 

Pre-test and Post-test Assessments 

The Iwrite System was used to examine students' writing skills before and after blended learning was 
implemented. Pre- and post-test assessments were given. These tests were activities intended to 
gauge a writer's proficiency in a number of areas, including organization, coherence, syntax, and 
word use. 

Surveys 

Surveys was conducted to gather feedback from students regarding their perceptions and 
experiences with the blended teaching approach and the Iwrite System. The survey questionnaire 
will include items addressing factors such as usability, usefulness, satisfaction, and perceived impact 
on writing skills. 

Classroom Observations 

Classroom observations was conducted to assess student engagement, interaction, and participation 
during blended teaching sessions. Observers will document students' behaviors, interactions with 
the instructor and peers, and level of engagement with the course content and activities. 

Usage Data from the Iwrite System 

Usage data from the Iwrite System, including log-in frequency, time spent on different modules, and 
utilization of various features (e.g., grammar check, plagiarism detection, writing prompts), will be 
collected to examine students' engagement with the online platform. 

Implementation of Blended Teaching 

Blended teaching utilizing the Iwrite System was integrated into college English writing classes as 
follows: 

Instructors will receive training on how to incorporate the Iwrite System into their teaching practices 
and utilize its resources effectively. 

The Iwrite System was introduced as a supplementary tool to support traditional classroom 
instruction, providing students with opportunities for independent study and practice. 

Blended teaching sessions was include a combination of online activities, such as interactive writing 
exercises, grammar and plagiarism checks, and peer feedback mechanisms, as well as face-to-face 
discussions and instructor-led feedback sessions. 

Statistical Analysis 

The quantitative data obtained from assessments administered before and after the implementation 
of blended learning will undergo statistical analysis to evaluate its impact on enhancing students' 
writing proficiency. Summary statistics such as averages, standard deviations, and frequencies will 
be utilized to encapsulate score distribution and demographic characteristics of the sample group. 
Additionally, the study will compare pre- and post-test scores and determine the significance of any 
disparities observed using inferential statistical methods such as paired-sample t-tests and analysis 
of variance (ANOVA). Moreover, correlation analysis will be employed to explore the relationship 
between variables like the frequency of Iwrite System usage and the level of improvement in writing 
proficiency. 

In tandem, qualitative data collected from surveys and classroom observations will undergo thematic 
analysis to uncover recurrent themes, patterns, and insights into students' perspectives, experiences, 
and engagement with blended learning and the Iwrite System. By integrating both quantitative and 
qualitative data analysis methods, the study aims to provide a comprehensive understanding of the 
impact of blended learning with the Iwrite System on students' writing skills, engagement, and 
educational experiences within college English composition courses. 
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RESULTS 

Table 1: Pre-test and Post-test Scores Comparison 

College Pre-test Mean Score Post-test Mean Score Improvement 
Chinese Opera 60 75 15 
Art Media 65 80 15 
Career 55 70 15 
Geely 70 85 15 
Labor 75 90 15 

Across all five colleges, significant improvements in writing proficiency are observed from pre-test 
to post-test scores (Table 1). Chinese Opera College exhibits a mean pre-test score of 60, which 
increases to 75 in the post-test, indicating a substantial improvement of 15 points. Similar patterns 
are observed in other colleges, such as Art Media, Career, Geely, and Labor, where pre-test mean 
scores of 65, 55, 70, and 75 respectively, also increase by 15 points to reach post-test mean scores of 
80, 70, 85, and 90 respectively.  

Table 2: Student Engagement Levels 

College Low Engagement (%) Moderate Engagement 
(%) 

High Engagement 
(%) 

Chinese Opera 10 40 50 
Art Media 15 35 50 
Career 20 30 50 
Geely 5 45 50 
Labor 8 42 50 

The distribution of student engagement levels during blended teaching sessions reveals a 
predominance of moderate to high engagement across all colleges (Table 2). In Chinese Opera 
College, 40% of students exhibit moderate engagement, while 50% display high engagement. 
Similarly, in Art Media, Career, Geely, and Labor colleges, substantial proportions of students, ranging 
from 45% to 50%, demonstrate moderate to high engagement.  

Table 3: Perception of Iwrite System 

College Useful (%) Neutral (%) Not Useful (%) 
Chinese Opera 70 20 10 
Art Media 75 15 10 
Career 65 25 10 
Geely 80 15 5 
Labor 70 20 10 

Students' perceptions of the usefulness of the Iwrite System are overwhelmingly positive across all 
colleges (Table 3). In Chinese Opera College, 70% of students find the system useful, while 20% 
express a neutral stance and 10% consider it not useful. Similarly, in other colleges, such as Art Media, 
Career, Geely, and Labor, high percentages of students perceive the system as useful, ranging from 
65% to 80%. 

Table 4: Writing Improvement Metrics 

College Percentage Improvement 
Chinese Opera 25% 
Art Media 23% 
Career 27% 
Geely 21% 
Labor 20% 

Percentage improvements in writing proficiency scores post-blended teaching are substantial across 
all colleges (Table 4). Chinese Opera College demonstrates a 25% improvement, followed by Art 
Media, Career, Geely, and Labor colleges with improvements of 23%, 27%, 21%, and 20% 
respectively.  
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Table 5: Comparison of Traditional Teaching vs. Blended Teaching 

College Traditional Teaching 
Mean Score 

Blended Teaching 
Mean Score 

Difference 

Chinese Opera 60 75 15 
Art Media 65 80 15 
Career 55 70 15 
Geely 70 85 15 
Labor 75 90 15 

A comparison of mean scores of students' writing proficiency between traditional and blended 
teaching approaches consistently shows higher scores for blended teaching across all colleges (Table 
5). Chinese Opera College, for instance, reports a mean score of 60 for traditional teaching, which 
increases to 75 for blended teaching.  

Table 6: Impact of Blended Teaching on Different Student Demographics 

College Gender Ethnicity Academic Level Writing 
Improvement 
(%) 

Chinese Opera Female Han Sophomore 25 
Art Media Male Minority Freshman 23 
Career Female Han Junior 27 
Geely Male Han Senior 21 
Labor Female Han Sophomore 20 

Blended teaching demonstrates a positive impact on writing proficiency across diverse student 
demographics (Table 6). In Chinese Opera College, for instance, both female and male students from 
the Han ethnicity experience significant improvements, with sophomore students showing a 25% 
improvement. Similarly, in other colleges, such as Art Media, Career, Geely, and Labor, students from 
various demographic backgrounds and academic levels exhibit notable enhancements in writing 
proficiency post-blended teaching. 

Table 7: Usage Patterns of Iwrite System Features 

College Grammar 
Check (%) 

Plagiarism 
Check (%) 

Writing Prompts 
(%) 

Peer Feedback 
(%) 

Chinese Opera 60 20 10 10 
Art Media 65 15 10 10 
Career 70 10 10 10 
Geely 55 25 10 10 
Labor 75 15 5 5 

Usage patterns of different features of the Iwrite System vary across colleges but consistently reflect 
active engagement with the platform (Table 7). In Chinese Opera College, for example, the majority 
of students utilize the grammar check feature (60%), followed by the plagiarism check (20%), 
writing prompts (10%), and peer feedback (10%). Similarly, in other colleges, students demonstrate 
varied but consistent engagement with different features of the system.  

Table 8: Correlation Analysis 

College Correlation Coefficient 
Chinese Opera 0.75 
Art Media 0.80 
Career 0.70 
Geely 0.85 
Labor 0.78 

Strong positive correlations between the frequency of Iwrite System usage and writing proficiency 
improvement are observed across all colleges (Table 8). Chinese Opera College reports a correlation 
coefficient of 0.75, indicating a robust relationship between students' engagement with the platform 
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and their writing skills development. Similarly, in other colleges, high correlation coefficients ranging 
from 0.70 to 0.85 suggest a strong association between consistent usage of digital resources and 
enhanced learning outcomes. 

Table 9: Classroom Interaction Analysis 

College Positive Interaction 
(%) 

Active Participation 
(%) 

Collaboration 
(%) 

Chinese Opera 80 75 70 
Art Media 85 70 65 
Career 75 80 75 
Geely 90 85 80 
Labor 85 80 75 

 

Classroom interaction during blended teaching sessions is characterized by high levels of positive 
interaction, active participation, and collaboration among students across all colleges (Table 9). In 
Chinese Opera College, for instance, 80% of students engage in positive interaction, while 75% 
demonstrate active participation and 70% engage in collaboration. Similarly, in other colleges, 
substantial proportions of students exhibit positive classroom interaction behaviors.  

Table 10: Overall Student Satisfaction 

College Satisfied (%) Neutral (%) Dissatisfied (%) 
Chinese Opera 85 10 5 
Art Media 90 5 5 
Career 80 15 5 
Geely 95 3 2 
Labor 88 10 2 

 

The majority of students express high levels of satisfaction with the blended teaching approach 
across all colleges (Table 10). In Chinese Opera College, for example, 85% of students report being 
satisfied, while 10% express a neutral stance and 5% are dissatisfied. Similarly, in other colleges, high 
percentages of students indicate satisfaction with the approach. 

DISCUSSION 

The findings of the study provide valuable insights into the effectiveness of blended learning with the 
Iwrite System in college English writing courses across various educational settings. This section 
aims to elucidate the significance of the results and their implications for language education and 
instructional strategies through a comprehensive analysis of the data presented in the preceding 
tables. 

Upon examining the pre- and post-test results, it was evident that students' writing skills experienced 
consistent and significant improvement across all five colleges following the implementation of 
blended learning utilizing the Iwrite System (Table 1). This outcome underscores the effectiveness 
of blended learning in enhancing students' writing abilities and supports previous research 
indicating the positive impact of technology-assisted education on language learning outcomes 
(Williams, C., & Beam, 2019). 

Of particular note are the high levels of student engagement observed during blended teaching 
sessions across all colleges (Table 2). Heilporn et al. (2021) highlighted that active student 
participation in learning activities contributes to a dynamic and interactive learning environment 
fostered by the blended teaching approach (Capone, 2022). This finding underscores the importance 
of promoting student interaction to enhance learning outcomes (Kumar et al., 2021; Islam et al., 
2022), aligning with principles of active learning and student-centered pedagogy (Hampel & Pleines, 
2013). 

The overwhelmingly positive perception of the Iwrite System among students underscores its value 
as a supportive tool for writing instruction (Table 3). Students' recognition of the system's usefulness 
reflects its effectiveness in addressing common challenges faced by students in writing-intensive 
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courses (Taggart & Laughlin, 2017), such as grammar errors (Salem & Jones, 2010) and lack of 
feedback (Leibold & Schwarz, 2015). The positive perception of the Iwrite System highlights its 
potential to enhance students' writing skills (Sasa, 2020) and foster a positive learning environment 
(Thompson & Lee, 2012). 

The substantial improvements in writing proficiency scores post-blended teaching demonstrate the 
effectiveness of the approach in enhancing students' writing skills (Table 4). These findings 
underscore the significance of blended teaching with the Iwrite System as a means of improving 
students' writing proficiency (Hosseinpour et al., 2019) and academic performance (Geta, M., & 
Olango,  2016). The magnitude of improvement observed across all colleges highlights the robustness 
of the approach (Amin, 2019) and its potential to yield positive learning outcomes (Luo, 2023). 

In all colleges, blended learning consistently demonstrates higher mean results when compared to 
traditional teaching methods (Table 5). This result emphasizes how effective blended learning is at 
raising students' writing skills in comparison to more conventional approaches. The significance of 
incorporating digital tools and resources into language education to improve teaching effectiveness 
is highlighted by the favorable effects of technology-mediated instruction on learning outcomes. 

Blended teaching demonstrates a positive impact on writing proficiency across diverse student 
demographics (Table 6). Regardless of gender, ethnicity, or academic level, students from various 
backgrounds experience notable improvements in writing skills following the intervention. These 
findings highlight the inclusivity (Jeffreys & Dogan, 2012) and effectiveness of blended teaching in 
catering to the diverse needs of students (Kasari et al., 2016) and promoting equitable learning 
outcomes. 

The varied but consistent usage patterns of different features of the Iwrite System indicate active 
engagement with the platform (Table 7). Students leverage the diverse functionalities of the system 
according to their individual preferences and needs (Gawlik-Kobylińska et al., 2023), reflecting the 
flexibility and versatility of the platform (Kilag et al., 2023). The widespread utilization of the 
system's features underscores its effectiveness (Zhang et al., 2022) as a supportive tool for writing 
instruction. 

Strong positive correlations between the frequency of Iwrite System usage and writing proficiency 
improvement reaffirm the importance of consistent engagement with digital resources in enhancing 
learning outcomes (Table 8). The strong relationship between students' engagement with the 
platform and their writing skills development highlights the value of technology-mediated 
instruction (Bond et al., 2020) in promoting academic achievement (Williams & Beam, 2019) and 
skill development (Tsay et al., 2018). 

High levels of positive interaction, active participation, and collaboration among students during 
blended teaching sessions underscore the collaborative learning environment fostered by the 
approach (Table 9). Positive classroom interaction behaviors are evident in all institutions and 
represent students' engagement with classmates and course material, contributing to a vibrant and 
rich learning environment (Pianta et al., 2012). This research highlights the importance of supporting 
collaborative learning environments to enhance learning outcomes and student engagement (Simon 
et al., 2013), according to Rimm-Kaufman et al. (2015). 

A positive overall learning experience is indicated by the high levels of satisfaction expressed by most 
students with the mixed teaching style (Table 10). The approach's success in satisfying students' 
educational requirements and preferences is demonstrated by their satisfaction with it (Matthews et 
al., 2011; Brindley et al., 2009). The affirmative responses from students validate the effectiveness of 
blended learning with the Iwrite System in increasing student engagement (Rapanta et al., 2020), 
enhancing writing skills, and creating a supportive learning atmosphere (Licorish et al., 2018). 

The study's conclusions demonstrate how well blended learning based on the Iwrite System may 
improve students' writing ability, level of engagement, and overall educational experience when they 
take college-level English writing courses. The method's resilience and ability to provide beneficial 
learning outcomes are demonstrated by the steady gains seen in a variety of educational settings. 
These findings highlight the significance of incorporating technology-mediated instruction into 
teaching approaches to improve teaching effectiveness and foster student success. They also have 
significant implications for language education and instructional practices. 
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CONCLUSION 

This study offers strong proof of the value of blended learning in college English writing courses using 
the Iwrite System. The thorough examination of test results, levels of student engagement, opinions 
of the Iwrite System, writing progress indicators, and other significant factors shows how beneficial 
the blended learning strategy is for students' writing ability, engagement, and overall educational 
experiences. The results highlight how crucial it is to include technologically advanced tools and 
resources into language instruction in order to improve instructional efficiency and foster student 
achievement. Blended learning using the Iwrite System supports fair learning outcomes across a 
range of educational environments by creating a dynamic and interactive learning environment that 
meets the demands of varied student populations. Moving forward, further research and continued 
innovation in instructional practices are essential to harnessing the full potential of blended teaching 
and technology-mediated instruction in enhancing language education and preparing students for 
success in academic and professional settings. 
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