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INTRODUCTION

Accounting is one of the subjects taught in the South African education system (Letshwene & du
Plessis, 2021). Teachers of the accounting subject have the responsibility to enhance learners’
understanding of the subject. Therefore, teachers themselves need to demonstrate a sound
understanding of the subject they teach. The literature suggests that accounting teachers need to
possess a sound knowledge of the concepts of the subject and their interconnectedness (Modise,
2016). This agrees with Ngwenya et al. (2020) that teachers must have a deeper understanding of
concepts such as the accounting equation, accounting principles, and accounting concepts. They
need to demonstrate an understanding of the principles that guide the preparation of ledger
accounts as well as the development of financial statements. However, this is not the case in a rural
context, as some teachers do not possess a sound knowledge of the subject of Accounting (Ngwenya,
2014). As a result, these teachers lack the required skills to teach the accounting subject matter.
Argues that teachers do not understand what is expected of them, and they are not well prepared to
teach the subject of accounting. Literature shows that teachers lack content knowledge of accounting
subjects. As a result, learners do not get opportunities for logical reasoning and develop a deeper
understanding of the accounting threshold concepts (Ngwenya & Maistry, 2012). These concepts
deepen learners’ understanding of accounting principles and processes (Ademowo, 2010; Ndovela
etal, 2023). Therefore, understanding the content knowledge of accounting teachers becomes a vital
phenomenon to be interrogated.

MATERIALS AND METHODS
Research paradigm

This study used an interpretive research paradigm to explore the content knowledge of accounting
teachers in South African schools. Interpretivism is a research paradigm that emphasises the
subjective nature of reality, recognizing that individuals construct their meanings and
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interpretations of the world around them (Pervin & Mokhtar, 2022). In the context of this study,
interpretivism is suitable because it allows us to explore the content knowledge of accounting
teachers in South African schools. Using an interpretive approach helped us to explore the content
knowledge of accounting teachers and the reasons why they lack the accounting content knowledge
as teachers. the interpretivism paradigm believes that reality is socially constructed. This is based
on the test results obtained and also on the results of interviews that we conducted with the
accounting teachers.

Research approach

This study used a qualitative research approach to explore the content knowledge of accounting
teachers in South African schools. The qualitative research approach helped researchers to make
sense of accounting teachers’ content knowledge. Qualitative research fits well in education research
for its ability to involve affected people by identifying the problem and coming up with solutions for
people to be able to own their strategies (Alase, 2017). According to Basias and Pollalis (2018) A
qualitative study was guided by several principles that ensured a comprehensive and nuanced
exploration of the content knowledge of accounting teachers in South African schools. The main aim
of the study is to explore why accounting teachers fail to have proper and solid content knowledge.

Research design

This was a systematic literature review research design. Systematic reviews refer to the synthesis
of scientific evidence to answer a particular research question transparently (Lame, 2019). The main
objective of a systematic review is to avoid biases and to ensure that the related review process is
transparent. As a result, in the study, we reviewed scholarly work on accounting teachers’ content
knowledge of the accounting subject. Therefore, we searched only empirical research articles that
focus on accounting teachers' content knowledge. It was noted that accounting education is an
under-researched area of research, especially in the South African context. Hence, few empirical
studies have been conducted in South Africa. Consequently, we decided to also include literature
from studies conducted in other African countries. The purpose was to understand the content
knowledge of accounting teachers and the dynamics they face because of the content they possess.

Data generation and sampling

Studies were selected from different sources, such as Google Scholar, Research Gate. These data
sources were very relevant and helpful in getting research articles that provided insight into a
deeper understanding of the phenomenon (Mohajan, 2018). By analyzing these studies, this
systematic review aims to provide a comprehensive understanding of the content knowledge of
accounting teachers in South Africa. Purposive sampling was used to choose relevant literature on
the content knowledge of accounting teachers in South African schools (Campbell et al., 2020). We
sampled articles published in the past 10 years (2025-2016). To ensure a comprehensive
understanding of the content knowledge of accounting teachers in this context, literature was chosen
based on its relevance, credibility, and focus on South African schools. It was our criterion that only
research articles focusing on teachers’ knowledge of the accounting subject, especially in secondary
schools in South Africa.

Data analysis

Thematic data analysis was used to analyses the data. Thematic analysis is a qualitative research
method that aims to identify patterns and meanings within data (Finlay, 2021). We started by
searching for articles that were relevant to the phenomenon. This means that we only searched and
saved articles that focused on accounting teacher content knowledge. Next step, we read those
articles several times and tried to make sense of their research findings. We then developed themes
that assisted in answering the research questions. Through the identification of these themes, this
study provides a nuanced understanding of the complexities surrounding accounting education in
South African schools, thereby informing policy and practice.

RESULTS AND DISCUSSIONS

This section discusses the findings on the accounting teachers’ content knowledge in South African
secondary schools. It thematically presents and discusses findings that emerged from the reviewed
literature.
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Inadequate content knowledge of accounting teachers

Content knowledge is the knowledge that the teacher possesses regarding the subject, as well as the
concepts and information regarding the field (Mokhampanyane & Vanneer, 2024). Previous studies
(Burko, 2022; Parvaiz et al., 2017) have reported that teachers struggle to explain accounting
concepts. Several studies have shown the importance of teaching accounting effectively (Ndovela et
al,, 2023; Ngwenya, 2020). The teachers need to have a deep understanding of the subject that they
teach. In South African schools, it has been brought to attention that teachers teach subjects that are
not their majors, which becomes a challenge for them to teach accounting, as they do not have an
EMS as proper subject of accounting, which is EMS. The study by Nkomo and Ndovela (2025)
indicates that teachers must equip themselves with skills, knowledge, and tools to foster student
engagement and promote critical thinking, aligning with the expectations of the CAPS curriculum.
Mokhampanyane and Vanneer (2024) state that teachers lack content knowledge and delivery
thereof can be the stumbling block to learners, as it affects how the teachers interpret the accounting
content goals and what they expect to achieve with the learners.

Ngwenya (2016) argues that the issue of inadequate content knowledge of accounting teachers has
received considerable critical attention because accounting teachers lack content knowledge,
because teachers do not get proper training in terms of Economic and Management Sciences, which
is a basic foundation of the accounting subject; therefore, teachers tend to neglect accounting due to
a lack of content knowledge. It is suggested that teachers must master the content that they teach,
especially in accounting. However, Ngwenya (2016) asserts that teachers are left to struggle with
content knowledge challenges and receive little support from subject advisors. Findings of a study
by Molise (2020) indicates that teachers lack the necessary accounting skills to teach the content,
which provides learners with few opportunities for logical reasoning in accounting. The inadequate
understanding of accounting content limits the teacher’s capacity to explain and illustrate the
content and to make sense to learners.

Lack of qualified accounting teachers

The accounting subject in South African schools serves as a foundational step in preparing students
for careers in finance, business, and related fields (Nkomo & Ndovela, 2025). The content knowledge
of accounting teachers in South African schools remains a challenge as many teachers lack
qualifications. Teachers in South African schools are considered to have inadequate content
knowledge of accounting and a lack of training and continuous professional development (Modise,
2016). It has been brought to attention that teachers lack the content knowledge of accounting. This
is because they lack qualifications to teach accounting, and their subject’s mismatch; they did not
major in accounting. Teaching accounting requires a skill that most teachers do not have, which
makes it difficult for teachers to teach accounting content (Parvaiz et al., 2017). Understanding of
accounting concepts and connections between topics and applications of accounting principles
requires a solid teacher's content knowledge and competence (Myers, 2016). Other researchers
(Jacob et al,, 2020; Motsoeneng & Moreeng, 2023) indicated that poor content knowledge creates
teachers who are not competent to tackle accounting effectively. Teachers with limited content
knowledge, because they are not qualified to teach accounting, tend to transfer errors and
misconceptions to their learners. The efforts of the unqualified accounting teacher with a limited
conceptual and procedural understanding of accounting topics do not provide learners with
powerful accounting experiences.

However, research (Makhathini & Akpa-Inyang, 2024; Rama, 2023) has consistently shown that the
content knowledge of unqualified accounting teachers affects the ability to approach an accounting
idea flexibly with learners and to make connections, and it also affects the way teachers respond to
the learners’ questions. Ngwenya (2016) asserts that teachers who lack subject content knowledge
are ill-equipped” to explain and present topics in ways that make sense to learners, Therefore, when
teachers lack subject content knowledge, they tend to promote surface learning, instead of deep
learning. Previous studies have reported that the newly qualified teachers do not receive the
necessary support, and thus, they lack career development opportunities (Mulasiwi &
Kholifaturrohmah, 2022).
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Professional development of accounting teachers

According to Makhathini and Akpa-Inyang (2024), Workshops and seminars are practical tools for
enhancing accounting teachers' content and pedagogical knowledge in South African schools. These
platforms keep teachers updated with the latest accounting principles and accounting curriculum.
Newly qualified teachers do not receive the necessary support and, thus, they lack career
development opportunities so there is a need for professional development workshops to address
their context-based challenges. It has been found that accounting teachers lack training and
continuous professional development. Nkomo and Ndovela (2025) argue that workshops offer
teachers hands-on activities, allowing teachers to grasp complex concepts through practical
applications

Since accounting teachers lack content knowledge, it is best for them to attend workshops to equip
their skills in teaching accounting. Subject advisers provide professional development support to in-
service teachers in the form of workshops (Rama, 2023). Therefore, subject advisors have a vested
responsibility in identifying the content gaps that teachers may have regarding the teaching of
accounting and should support teachers by providing the necessary training/workshops (Molise,
2020).

According to Ngwenya (2019) effective teaching requires teachers to have a deep understanding of
the concepts of the subject they teach, in this case, accounting equations, accounting concepts and
accounting principles which explains that professional development of teachers is considered crucial
if teachers are to fulfil the requirements for quality teaching and learning of accounting, especially
regarding financial literacy, which is part of accounting, and which is being neglected by teachers in
their teaching. Findings of this study indicate that teachers lack the necessary accounting skills to
teach the content, which provides learners with few opportunities for logical reasoning in
accounting. Burko (2022) and Ndovela and Myeza have indicated that Online courses and webinars
can be an effective way to train teachers to develop their accounting content knowledge, workshops
and conferences can also provide valuable opportunities for the teachers to network with peers and
professionals, and to learn about best practices and industry developments. Previous studies
(Makhathini & Akpa-Inyang, 2024; Myers, 2016) have stated that professional development
opportunities can have a positive impact on teacher quality and students’ outcomes.

Lack of collaboration among accounting teachers

According to Oosthuizen et al. (2021) An absence of collaboration of teamwork among teachers leads
to a negative impact on teaching accounting. The researchers indicated that teachers do not work
together to boost their accounting content knowledge, yet they are teaching the same level and
addressing the same topic at the same time (Letshwene & du Plessis, 2021). In the past, it was
suggested that teachers should work together as a team during lesson planning, preparation, and
presentations, which means they should engage in team teaching. However, if the lack of content
knowledge of an accounting teacher is identified earlier, the content gaps would have been identified
and closed before the learners write their examinations (Terblanche et al., 2025). Since there are
teachers who deeply lack content knowledge because it is not their major subject, they need support
from other accounting teachers and subject advisors to boost their content knowledge.

Recommendations

Based on the study findings, the study offered two recommendations. It is suggested that the
Department of Education must consider focusing on recruiting qualified teachers. These teachers
have registered their details on each provincial database for consideration for employment. Second,
accounting subject advisors need to visit schools regularly to offer professional support to
accounting teachers. This will ultimately ensure that teachers improve their content knowledge for
the benefit of accounting learners.

CONCLUSION

The study explored the factors affecting the content knowledge of accounting teachers in South
African schools. The findings showed poor content knowledge in some accounting teachers. These
teachers struggle to assist learners in making meaning of accounting subject matter, especially
accounting critical concepts. This is a critical factor presumably triggered by a lack of qualified
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teachers, as findings revealed that some accounting teachers, particularly in rural areas, do not
possess relevant qualifications for the teaching of the accounting subject. Consequently, subject
advisors have the responsibility to conduct professional development activities to equip teachers
with subject-specific content knowledge. The balkanised practices created poor collaborative
working cultures among accounting teachers. The study contributed to the understanding of
accounting teachers’ content knowledge. It provided insight into the need for understanding the
factors affecting content knowledge of accounting teachers in South Africa.
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