Pak. j. life soc. Sci. (2024), 22(2): 5125-5141

E-ISSN: 2221-7630;P-ISSN: 1727-4915

Pakistan Journal of Life and Social Sciences

2 Clarivate .
Web of Science” www.pjlss.edu.pk
https://doi.org/10.57239/PJLSS-2024-22.1.00377 R -
RESEARCH ARTICLE

Teaching Competencies of Visual Communication Design Lecturers
of Yunnan Universities in China

Yuxuan Xiel, Supinda Lertlit2*

12 Suryadhep Teachers College, Rangsit University, Pathum Thani, Thailand

ARTICLE INFO

ABSTRACT

Received: May 21, 2024
Accepted: Jun 30, 2024

Keywords

Universities in Yunnan

Province

Visual Communication Design
Lecturers

Teaching Competence

Evaluation Index

*Corresponding Author:

supinda.l@rsu.ac.th

The research objectives of this study are to understand the significance of
the teaching competence of lecturers of visual communication design in
Yunnan universities under different demographic variables, to obtain the
views of lecturers of visual communication design in Yunnan universities
on the evaluation indicators of teaching competence, and to obtain the
specific indicators of teaching competence evaluation indicators of
lecturers of visual communication design in Yunnan universities. This
study adopts a mixed research method. First, a questionnaire was
conducted on lecturers of visual communication design in 23 universities
in Yunnan Province to collect their self-evaluation of teaching competence
and the weight scores of various indicators for evaluating teaching
competence in Yunnan universities. The questionnaire was analyzed using
descriptive analysis, one-way analysis of variance, and difference analysis.
Secondly, semi-structured interviews were conducted with
administrators of 9 universities and were analyzed by thematic analysis.
Finally, the evaluation indicators were modified according to the guidance
suggestions obtained from the focus group discussion of 5 industry
experts. The research results show that the teaching competence
evaluation system of lecturers in the visual communication design major
of Yunnan Universities can help lecturers and schools understand the
current status of lecturers' teaching competence, motivate lecturers to
improve their shortcomings and improve their teaching competence, and
is a simple and effective teaching competence evaluation indicator. Based
on the discussion of the research results, only by constructing a scientific,
comprehensive, and accurate teaching competence evaluation indicator
system can we provide strong support for improving teaching quality and
teaching improvement. It is recommended that future research adjust the
direction of professional evaluation to serve more lecturers in different
disciplines.

INTRODUCTION

The Ministry of Education and six other departments issued the "Guiding Opinions on Strengthening
the Reform of Lecturer Team Building in Colleges and Universities in the New Era," emphasizing the
need for colleges and universities to strengthen lecturer development and professionalization. This
includes improving the lecturer development system, training system, guarantee system, incentive
system, and supervision system. The document also encourages active responses to the challenges of
new technologies in talent training (Ministry of Education of the People's Republic of China, 2021).
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Additionally, it highlights the importance of enhancing lecturers' ability to use information
technology to improve teaching, as well as improving their practical ability, innovation ability, and
professional quality (Ministry of Education of the People's Republic of China, 2020).

In recent years, the application of visual communication design in society and various fields has
significantly impacted and rapidly developed the education of visual communication design in
China's media colleges (H. Zhu, 2018; Kanval et al., 2024). Currently, many media colleges and art
departments at all levels in the country have yet to offer such courses. New teaching explorations
have led to the emergence of new concepts and ideas, rendering old teaching methods increasingly
unfeasible (Y. Zhao, 2020). To adapt to social and aesthetic creation needs while promoting
educational reform, continuous innovation and development in visual communication design
education will be a prevailing trend (C. Li, 2017; Jam et al,, 2011).

Undeniably, China has achieved remarkable results through five rounds of teaching evaluation in
higher education institutions. However, this evaluation work has also exposed several problems,
such as a unified evaluation index system, a single evaluation subject, and unclear connotation; lack
of initiative from universities; complex organizational management procedures; and the lack of
binding force and enforceability of the evaluation results (Ministry of Education of the People's
Republic of China, 2020). Different majors have distinct professional characteristics, necessitating a
reasonable evaluation scheme for lecturer teaching competence tailored to each major's
requirements to obtain the most sensible and applicable evaluation indicators.

Researchers are gaining insight into this new research perspective and striving to make a difference.
They aim to construct a new evaluation index system for the teaching competence of visual
communication design lecturers in Yunnan universities. This will provide a valuable reference for
evaluating the teaching competence of visual communication design lecturers in universities
nationwide.

LITERATURE REVIEW

The core of visual communication design in college education is to cultivate students’ innovation and
practical ability, and the teaching competence of lecturers directly affects the quality of students'
training. Foreign universities emphasize interdisciplinary integration and practical ability training,
and domestic universities are also actively exploring education models that adapt to local needs
(Zhang Chibo and Zhao Yongli (2023). The development of visual communication design in colleges
and universities in Yunnan Province started late. Colleges and universities in the province have
continuously improved their curriculum setting, faculty team construction, and teaching resource
allocation and gradually formed an education system with local characteristics.

Eko Marpanaji et al. (2018) Think about the overview of visual communication design. The rise of
visual communication design is inseparable from China's economy and cultural development. Simply
put, the visual communication design major cultivates design talents, aiming to vividly express the
designer's ideas through certain expressions so that the information receiver can fully understand a
series of visual symbols. L. ]. Ravelli and T. V. Leeuwen (2018) From the perspective of teaching
methods, the traditional lecturer-led teaching method has been difficult to adapt to the requirements
of the digital age. Teaching based on digital visual communication design must be combined with
teaching and practical operation and focus on cultivating students' hands-on ability based on theory.
Therefore, more emotional experience, case teaching, problem teaching, and other methods should
be adopted. Through the interaction between lecturers and students, students and society,
multimedia, the Internet, and other digital technologies should be fully utilized.

Teaching competence is an integral part of the quality of lecturers and a critical factor in determining
the quality of teaching and the art of teaching. Studying lecturers' teaching competence has also
become an important research direction in education and linguistics (Shulman, 1986; Meng, 2017).
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"Teaching competence" is closely related to teaching skills and learning environments, and lecturers
must master these skills and environments to cope with various teaching scenarios (Caena,
2022).Selvi (2010) proposed a general standard for lecturers' teaching competence, including nine
abilities: field ability, research ability, curriculum ability, lifelong learning ability, social and cultural
ability, emotional ability, communication ability, information and communication technology (ICT)
ability and environmental ability. Zhen Wang et al. (2023) believe that the teaching competence of
lecturers is an integral part of teaching activities and reflects the professional quality of lecturers.
This can more intuitively explore learning participation and students' learning outcomes. Teaching
competence is an integral part of the quality of lecturers and a critical factor in determining the
quality of teaching and the art of teaching.

Some higher education institutions have developed teaching competence self-assessment scales.
Swank et al. (2021) from the University of Florida developed the Teaching Competence Scale (TCS)
from the lecturers' perspective. The study identified four factors through exploratory factor analysis
of 288 subjects, covering 67 items in four areas (knowledge, skills, behaviors, and disposition).
Teaching competence is tested by assessing the extent to which the lecturer's responses reflect three
interrelated dimensions: awareness, knowledge, and skills. These dimensions are identified in the
original American version (56 items) of the 16-item scale proposed by Spanierman et al. (2010).
Wong, G., Greenhalgh, et al. (2013) believe that when constructing teaching competence evaluation
indicators, attention should be paid to ensuring their validity and reliability. Evaluation indicators
should have clear definitions and operability and can accurately reflect teaching quality and
effectiveness. In addition, the evaluation process should be fair, transparent, and verifiable to ensure
the objectivity and fairness of the evaluation results. Basic evaluation capabilities are assessed
through quantitative and qualitative questions to compare critical variables accordingly (Hou, 2020;
Jam et al., 2017).

Research Objectives

1. To determine the significance of teaching competencies by demographic variables of visual
communication design lecturers in Yunnan universities.

2. To gain the perspectives about teaching competencies evaluation indicators of visual
communication design lecturers in Yunnan universities.

3. To obtain the specific indicators for the teaching competencies evaluation of visual communication
design lecturers in Yunnan universities.

METHODOLOGY

This study adopted a mixed research method, combining quantitative and qualitative research
methods. First, the research preparation stage included literature review and clarifying research
questions and methods; second, the instrument construction stage included validity and reliability
testing, questionnaire development and pilot testing, and semi-structured interview arrangements;
then, the data collection stage collected data through questionnaires of 52 lecturers and interviews
with 9 administrative staff; next, the data analysis stage used SPSS for numerical data analysis and
NVIVO for content analysis; finally, the indicators were critically evaluated through a focus group
discussion with 5 education experts in the field to draw guidance.

Data Collection

The lecturer samples of the questionnaire survey came from the following 23 schools that offer visual
communication design majors, namely 1) Yunnan University College of Art and Design,2) Kunming
University of Science and Technology College of Art and Media ,3) Yunnan Normal University ,4)
Yunnan Minzu University ,5) Yunnan University of Finance and Economics ,6) Yunnan Art University
Design College ,7) Dali University,8) QuJing Normal University ,9) Kunming University ,10) Yuxi
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Normal University ,11) Yunnan university Changxin International Art College ,12) City College of
Kunming University of Science and Technology,13) Southwest Forestry University ,14) Yunnan Arts
University College of Higher Vocational Education ,15) Chuxiong Normal University ,16) HongHe
University ,17) DianChi College ,18) Kunming City College ,19) Kunming Arts and Sciences
College ,20) Kunming Communication College ,21) Lijiang Culture and Tourism College ,22) Yunnan
Technology and Business University ,23) Yunnan University of Business Management. The sample
size is determined based on the selection criteria of Neuman's (2003) concepts. The sample size is
15-30% if the population is hundreds. Therefore, for the population of 345 lecturers, the researchers
calculated a 15% sample of lecturer questionnaires, equivalent to a sample of 52 lecturers in this
study. The questionnaire was distributed online by application, and the data was collected using the
SoJump. For the quantitative data collected by the questionnaire, frequency analysis of demographic
variables, descriptive statistics analysis, and one-way analysis of variance were used.

Another source of data was a group of nine managers selected from the deans, vice deans, or
department heads of these 23 universities. The interviews were problem-centered (Witzel, 2000),
referring to the research of Michael Ruloff and Dominik Petko (2021). The interviews lasted
approximately 30-45 minutes (Creswell, 2018) and were transcribed into English using iFlytek. The
qualitative data was analyzed using the thematic analysis method developed by Virginia Braun and
Victoria Clarke (2006), based on Patton (1990).

In the focus group discussion part, the researchers organized a discussion with 5 experienced
experts. These experts were professors from related fields (Cohen et al., 2017; Punch, 2009) with 20
years or more of teaching experience. They were invited to discuss the details of the indicators for
evaluating the teaching competence of lecturers, and the discussion was transcribed into English
using iFlytek. After receiving the expert opinions, the researchers revised the indicator system based
on the suggestions and feedback provided by the experts.

RESULTS
Data Analysis
Analysis of Demographic Variables

As shown in Table 1, significant differences were found between males and females in skills (P<0.05),
behavior (P<0.05), and disposition (P<0.05). Males scored significantly higher in these areas
compared to females. However, there was no significant difference in knowledge (P=0.097>0.05)
between genders.

Table 1: Gender Independent Sample T-test Analysis Table for Each Variable

Variable Sex Sampl.e M SD T-statistic Significan
Capacity ce

Male 20 4.13 0.596

Knowledge 1.692 0.097
Female 32 3.81 0.714
Male 20 4.24 0.420

Skills 2.428 0.019
Female 32 3.89 0.558
Male 20 4.33 0.415

Behavior 2.061 0.045
Female 32 4.04 0.522
Male 20 4.37 0.475

Disposition 2.151 0.035
Female 32 4.08 0.475
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As shown in Table 2, there were no significant differences in knowledge, skills, and behaviors
between Han people and ethnic minorities (P>0.05). Han people generally scored higher in
knowledge and skills, but these differences were not significant. Ethnic minorities scored higher in
disposition (P=0.047<0.05) compared to Han people.

Table 2: Independent Sample T-test Analysis Table for Each Variable by Ethnicity

i i i T- Significan
Variable | Nationality Sample | M SD T i |
Knowled ;};(Eionalit Han 43 3.97 0.583
enOWeg Mi .tyy 0.651 0.531
inori
Nationality 9 3.73 1.068
The. ; Han 43 4.03 0.474
Nationality

sl Minority 0.122 0.905
inori
Nationality 9 3.99 0.798
The. ; Han 43 413 0.452

. Nationality

Behavior i - -0.408 0.692
inority
Nationality 9 4.23 0.711

' iti ;giionality Han 43 4.13 0.457
r]?lSpOSlth v -2.038 0.047

inority
Nationality 9 4.49 0.572

As shown in Table 3, significant differences in knowledge, skills, and behavior were observed across
different age groups (P < 0.05). Younger lecturers (under 30 years old) exhibited higher significance
in knowledge compared to those aged 46-60 years. Similarly, younger lecturers showed greater
significance in skills and behavior than their older counterparts. Generally, knowledge, skills, and

behavior decreased with age.

Table 3: One-wav Analvsis of Variance Table of Age on Each Variable
Variable Age Sample M SD F Significa LSD
Knowledg Under 30 Years of 11 4.31 0.547 s s 0046 1>3
e 30-45 Years Old 37 3.88 0.630 : :
46-60 Years Old 4 3.40 1.120
Under 30 Years of 11 4.38 0.460 1>2,
Skills 30-45 Years Old 37 395 | 0480 | %196 0.021 3
46-60 Years Old 4 3.66 0.814
Under 30 Years of 11 4.46 0.446
Behavi 471 0.013 1>2,
ehavior 30-45 Years Old 37 411 | 0.462 7 : 3
46-60 Years Old 4 3.68 0.574
. . Under 30 Years of 11 4.49 0.429
Dispositio 271 0,077
n 30-45 Years Old 37 4.15 0.536 : :
46-60 Years Old 4 4.54 0.259
Note: Under 30 Years Old = 1; 30-45 Years Old = 2; 46-60 Years Old = 3
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As shown in Table 4, significant differences were observed in knowledge and skills between different
professional titles (P < 0.05). Higher professional titles were associated with higher scores in
knowledge and skills. Teaching assistants and lecturers scored significantly lower than associate
professors and professors in both knowledge and skills.

Table 4: One-way ANOVA with Professional Title for Each Variable
Variable Pf'ofessmnal Ranks and Sample | M SD F Significanc LSD
Titles e
Assistant 26 3.76 0.776
Knowledg | Lecturer 18 3.86 | 0.355 4.41 0.008 1, 2<3,
€ Associate Professor 6 4.57 0.543 3 ' 4
Professor 2 490 0.141
Assistant 26 3.94 0.568
Lecturer 18 394 | 0415 2.99
Skills 0.040 1, 2<4
Associate Professor 6 4.39 0.496 3
Professor 2 4.79 0.071
Assistant 26 4.08 0.544
Lecturer 18 4.11 0.361
Behavior 2.12 0.110
Associate Professor 6 4.33 0.565
Professor 2 4.90 0.141
Assistant 26 4.16 0.472
i iti Lecturer 18 413 0.503
Dispositio 1.18 0.324
n Associate Professor 6 4.35 0.564 9
Professor 2 4.75 0.113
Note: Assistant=1; Lecturer=2; Associate Professor=3; Professor=4

As shown in Table 5, significant differences were found in knowledge and skills among different
teaching experience groups (P<0.05). More experienced lecturers (over 10 years) scored higher in
knowledge and skills compared to those with less experience (under 5 years). Skills were also
significantly higher in lecturers with over 15 years of experience compared to those with less than 5
years.

Table 5: One-way ANOVA Table of Teaching Experience for Each Variable
Variables | Teaching Sample | M SD F Significa | LSD
Under 5 Years 32 3.71 0.662 1<
Knowledg 5-10 Years 12 4.1 0.624 418 3 4
o 10-15 Years 3 453 | 0416 |1 0.01
More than 15 5 456 0.41
Years
Under 5 Years 32 3.87 0.535
5-10 Years 12 4.17 0.491 3.22
Skills 10-15 Years 3 428 |0.064 |g 0.03 1<4
More than 15 5 451 0.369
Years
. Under 5 Years 32 4.05 0.516 | 1.72
Behavior 0.174
5-10 Years 12 4.2 0473 |7
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10-15 Years 3 4.3 0.2
More than 15 5 456 0416
Years
Under 5 Years 32 4.1 0.508
) . 5-10 Years 12 4.2 0.437

Dispositio 2.21

n 10-15 Years 3 4.39 0.269 8 0.096
More than 15 5 467 0.386
Years

Note: Under 5 Years = 1; 5-10 Years = 2; 10-15 Years = 3; More than 15 Years = 4

As shown in Table 6, there were no significant differences in disposition among different educational
backgrounds (P>0.05). However, significant differences were observed in knowledge, skills, and
behavior based on academic qualifications (P<0.05). Higher academic qualifications were associated
with higher scores in these areas, with doctoral students scoring significantly higher than master's
and bachelor's degree holders.

Table 6: One-way ANOVA Analysis Table of Educational Background on Each
Variable Educational Sampl M SD F Significa LSD
Background e nce
Bachelor's Degree | 7 3.6 | 0937 1, 2<
Knowledge | Master's Degree 42 39 | 0.606 §'18 0.021 3
Doctoral Degree 3 49 | 0.115
Bachelor's Degree | 7 38 |0.672 1, 2<
Skills Master's Degree 42 39 | 0481 3'63 0.014 3
Doctoral Degree 3 48 | 0.131
Bachelor's Degree | 7 39 | 0.547
. ; 5.12 1, 2<
Behavior Master's Degree 42 4.1 | 0.460 6 0.010 3
Doctoral Degree 3 49 | 0.115
] o Bachelor's Degree | 7 4.1 | 0.407
E‘Sposmo Master's Degree | 42 41 | 0494 3'88 0.066
Doctoral Degree 3 4.8 | 0.165
Note: Bachelor's Degree=1; Master's Degree=2; Doctoral Degree=3

As shown in Table 7, there were no significant differences in knowledge and disposition among
different teaching subjects (P>0.05). However, significant differences were found in skills and
behaviors (P<0.05). Lecturers teaching visual communication design subjects showed higher skills
and behaviors compared to those teaching other subjects or a combination of visual communication
design with other subjects.

Table 7: Independent Sample T-test Analysis Table for Each Variable by Taught Subjects
Variable Professor Subject Sample | M SD T- - Significan
s statistic | ce

Visual Communication Design 34 4.06 0.54
Knowled 9
. P . 1.904 0.063
ge Visual Communication Design and 18 3.69 0.84
Other Subjects ' 9
Visual Communication Design 34 4.15 (;'38
Skills Visual Communication Design and 18 378 0.68 2.077 0.049
Other Subjects ' 8
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Visual Communication Design 34 4.26 2'40
Behavior Visual Communication Design and 18 304 0.60 2.244 0.029
Other Subjects ' 6
Visual C ication Desi
isual Communication Design 34 429 2.42
Erllsposm Visual Communication Design and 1.990 0.052
Other Subjects 18 4.01 8'56

These findings provide insights into the varied teaching competencies among visual communication
design lecturers in Yunnan universities across different demographic variables.

Reliability and Validity Analysis

Reliability Analysis of Teaching Competency Indicator Weight Dimension, that the reliability a values
for knowledge, skills, behavior, and disposition are 0.823, 0.941, 0.921, and 0.945, respectively, all
exceeding 0.7. The overall scale « coefficient is 0.971, surpassing the 0.8 standard, indicating good
consistency in the questionnaire results. Validity Analysis of Teaching Competency Indicator Weight
Dimension, KMO values between 0.710 and 0.872, indicating good sample data. The Bartlett
sphericity test results have significance levels less than 0.05, indicating non-random correlations
between variables and good validity of the evaluation index for lecturer teaching competence.

Analysis on the weight of teaching competency evaluation indicators

As shown in Table 8, the average score ranges from 4.25 to 4.62 with standard deviations between
0.565 and 0.864. The skewness and kurtosis values are less than 5, indicating normal distribution.

Table 8 : Descriptive Analysis Table for Each Knowledge Item
Question Item Min | Max | M SD Skewness Kurtosis
Knowledge 1 3 5 4.25 | 0.682 -0.361 -0.793
Knowledge 2 3 5 446 | 0.576 -0.485 -0.701
Knowledge 3 1 5 437 | 0.864 -1.558 3.057
Knowledge 4 2 5 4.40 | 0.664 -1.092 1.901
Knowledge 5 3 5 4.62 | 0.565 -1.153 0.408

As shown in Table 9, the average score ranges from 3.96 to 4.48 with standard deviations between
0.539 and 0.928. Skill 19 received the lowest score at 3.96, indicating it is perceived as less important.

Table 9 : Descriptive Analysis Table of Each Skills Item

Question Item Min | Max | M SD Skewness Kurtosis
Skills 1 3 5 4.44 0.574 -0.412 -0.747
Skills 2 2 5 4.02 0.727 -0.347 -0.076
Skills 3 2 5 4.37 0.715 -1.011 1.010
Skills 4 2 5 4.23 0.757 -0.981 1.232
Skills 5 2 5 423 0.757 -0.699 0.054
Skills 6 3 5 4.42 0.605 -0.520 -0.584
Skills 7 3 5 4.42 0.605 -0.520 -0.584
Skills 8 2 5 4.29 0.637 -0.801 1.918
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Skills 9 3 5 4.35 0.653 -0.495 -0.647
Skills 10 3 5 4.48 0.542 -0.306 -1.131
Skills 11 3 5 4.35 0.623 -0.396 -0.612
Skills 12 3 5 431 0.673 -0.457 -0.727
Skills 13 3 5 431 0.701 -0.512 -0.817
Skills 14 3 5 4.42 0.667 -0.738 -0.496
Skills 15 3 5 4.29 0.667 -0.404 -0.719
Skills 16 3 5 4.44 0.539 -0.153 -1.180
Skills 17 3 5 4.38 0.599 -0.387 -0.636
Skills 18 2 5 4.27 0.819 -0.989 0.514
Skills 19 2 5 3.96 0.928 -0.534 -0.556

As shown in Table 10, the average score ranges from 4.38 to 4.62 with standard deviations between
0.530 and 0.667. Skewness and kurtosis values are within acceptable limits for normal distribution.

Table 10 : Descriptive Analysis Table for Each Behavioral Item
Question Item Min | Max | M SD Skewness Kurtosis
Behavior 1 3 5 4.62 0.53 -0.896 -0.351
Behavior 2 3 5 4.50 0.577 -0.636 -0.555
Behavior 3 3 5 4.46 0.609 -0.66 -0.468
Behavior 4 3 5 4.58 0.537 -0.714 -0.689
Behavior 5 3 5 4.44 0.608 -0.589 -0.534
Behavior 6 3 5 4.46 0.576 -0.485 -0.701
Behavior 7 3 5 4.42 0.667 -0.738 -0.496
Behavior 8 3 5 4.38 0.631 -0.519 -0.588
Behavior 9 3 5 4.44 0.608 -0.589 -0.534
Behavior 10 3 5 4.46 0.541 -0.229 -1.164

As shown in Table 11, the average score ranges from 4.37 to 4.58 with standard deviations between
0.537 and 0.658. Skewness and Kurtosis values are also within acceptable limits.

Table 11 : Descriptive Analysis Table of Each Disposition Item
Question Item Min Max | M SD Skewness Kurtosis
Disposition 1 3 5 4.54 0.576 -0.795 -0.331
Disposition 2 3 5 4.46 0.609 -0.66 -0.468
Disposition 3 3 5 4.58 0.537 -0.714 -0.689
Disposition 4 3 5 4.44 0.608 -0.589 -0.534
Disposition 5 3 5 4.40 0.664 -0.675 -0.553
Disposition 6 3 5 4.54 0.541 -0.544 -0.926
Disposition 7 3 5 4.46 0.609 -0.66 -0.468
Disposition 8 2 5 4.37 0.658 -0.983 1.82
Disposition 9 3 5 4.52 0.542 -0.463 -1.013
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Disposition 10 3 5 4.52 0.542 -0.463 -1.013
Disposition 11 3 5 4.46 0.576 -0.485 -0.701
Disposition 12 3 5 4.50 0.542 -0.384 -1.081

These findings suggest that the questionnaire data on the Teaching Competency Evaluation
Indicators for visual communication design lecturers in Yunnan universities are reliable and valid for
further analysis and interpretation. The high reliability and validity coefficients ensure confidence in
the consistency and suitability of the data for drawing conclusions and making recommendations
based on the study's objectives.

Analysis of Qualitative Data

This study utilized grounded theory to conduct qualitative data analysis through three steps: open
coding, axial coding, and selective coding, ensuring study validity through a theoretical saturation
test. During open coding, the text was analyzed line by line, confirming and developing concepts along
with their characteristics and dimensions. Similar events and situations were named and classified
to form initial categories, resulting in a list of coding codes and categories. In the open coding process
of this study, a total of 46 initial categories with 192 nodes were generated. Building upon this, axial
coding was employed to derive four primary categories: knowledge, skills, behavior, and disposition.

Analysis of Focus Group Discussion

Through the suggestions of the focus group discussion, six guiding suggestions were extracted by
integrating the content: 1) The indicators were changed to master the basic knowledge of the subject
major, understand the relevant historical knowledge, and auxiliary subject-related knowledge. 2)
Integrate similar items and delete the items that expressed standing, concern, and sympathy for
students' emotions and needs in the disposition indicator. 3) Delete and merge the indicators. There
are four first-level indicators and up to 10 second-level indicators each. 4) Integrate regional
characteristics as indicators to reflect the influence of regional culture. 5) Detail the subject
background investigation, and add one item to check whether the significance studied is the same. 6)
Integrate the similarities of the content, delete and merge the indicators, delete the specific humorous
teaching style, and respect the teaching style of each lecturer.

DISCUSSION

Hanushek and Rivkin (2012) mentioned that when constructing teaching competence evaluation
indicators, the lecturer's knowledge level, teaching skills, disposition characteristics, and
professional behavior must be considered. These factors comprehensively reflect the lecturer's
teaching competence and professional quality, which is significant for evaluating teaching quality.
According to the data analysis results of this study, teaching experience and academic qualifications
significantly impact a lecturer's teaching competence, consistent with Darling-Hammond (2012).
Additionally, the study shows that factors such as gender, ethnicity, and age are not the main factors
affecting teaching competence, aligning with the views of Nye, Konstantopoulos, and Hedges (2004).

Jacqueline M. Swank's (2021) Teaching Competence Scale (TCS) is designed to assess the teaching
competence level of doctoral students and faculty members. It includes four evaluation areas:
knowledge, skills, behavior, and disposition. Xie Jian, Chu Dan, and Ge Han (2015) argue that the
teaching competence of university lecturers includes six aspects: role cognition ability, students'
learning and understanding ability, curriculum design and development ability, teaching design and
implementation ability, academic reflection and evaluation ability, and technology improvement
teaching competence. They constructed an evaluation index system for the teaching competence of
university lecturers.
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In short, constructing a teaching competence evaluation index is a complex task that requires
multiple considerations. These include the clarity and appropriateness of teaching objectives, the
scientificity and objectivity of evaluation methods, the weight distribution and comprehensiveness
of evaluation indicators, the lecturer's knowledge level, teaching skills, disposition characteristics,
and professional behavior. Additionally, the effectiveness and reliability of evaluation indicators, and
the fairness, transparency, and verifiability of the evaluation process must be ensured.

CONCLUSION

This study explored the significance of the teaching competence of visual communication design
lecturers in Yunnan universities across different demographic variables. The data analysis showed
that gender had no significant impact on the knowledge aspect of teaching competence, but males
scored slightly higher than females in skills, behavior, and disposition. Ethnicity did not significantly
affect knowledge, skills, and behavior, though ethnic minorities scored slightly higher than Han
people in disposition. Age did not show any significant difference in knowledge, skills, behavior, and
disposition.

The study also found that the higher the academic title, the higher the scores in knowledge and skills.
Similarly, more teaching experience correlated with higher scores in knowledge and skills.
Undergraduate and master's students scored less significantly in knowledge, skills, and behavior
compared to doctoral students. Lecturers whose teaching subjects were solely visual communication
design had greater significance in skills and behaviors compared to those who taught visual
communication design along with other subjects.

Additionally, the study explored the perspectives of visual communication design lecturers in Yunnan
universities on the evaluation indicators of teaching competence. Based on the lecturers' scores on
the preliminary evaluation indicators from the questionnaire, 4 first-level indicators and 46 specific
second-level indicators were identified. The samples showed a high level of agreement on the
importance of these 46 items, with skewness and kurtosis values less than 5, indicating a normal
distribution and suggesting that the preliminary teaching competence evaluation indicators are
reasonable.

Furthermore, the study identified specific indicators for evaluating the teaching competence of visual
communication design lecturers by coding collected information and modifying the preliminary
indicators based on focus group discussions. This resulted in 26 criteria, categorized into four main
areas: knowledge, skills, behavior, and personality.

Visual Communication Design Lecturers Teaching competency evaluation Self-Assessment Form

MUSEAL IR BT BOMBCA AR 19t B PR

Knowledge Questions&liR 5

Score based on self- | Incompeten | competen | Moderate Limited Very
mastery t ce competence Competent competent
RIEERERFMIES | 1 point 2 points 3 points 4 points 5 points
T AT AR | PFIE JHEAT: JEENMEAE
1% 2% 3%) 4% 55)

1| Understand various subject knowledge and possess subject professional abilities. (Understand the
professional basic knowledge and public basic knowledge of various visual communication design
disciplines, and possess subject professional abilities, such as practical teaching competencies, practical
ability, etc.) TBEFEREN, HA¥RILEE . (TS IRAEIE B FR B AR A3k
EnliEniR, H&ERLEE )y, WSEERECAIAE . SEkEE . )

2| Master and apply educational methods and strategies, and integrate scientific research results into
teaching. (Master and apply educational methods and strategies considered most effective and beneficial
in undergraduate-level education. Integrate personal and expert scientific research results into teaching
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cases for teaching.) ZEFHEABEHEZS K, FHABRRMAZE, (EZEHFSHAXEBELIRE
B, RBEBMEBEAESRE, 30 AR LT HKOE R NS R BT )

3| Be familiar with relevant standards of professional ethics for lecturers. (Be familiar with the rules,
principles and guidelines related to lecturers’ professional ethics and education and teaching ethics,
namely the “Ten Codes of Professional Conduct for College lecturers in the New Era”.) & £ i i . i 18
MR, CABZBITIRMVIERE . HO8 B G BAR SRR . JEUAIAED, B CRr i Am A U R
) - )

4| lecturers’ knowledge system is updated to enable them to acquire and effectively impart relevant
knowledge to students. (Their own knowledge system can keep pace with the times, update their own
knowledge system, and effectively impart relevant knowledge and information acquired through in-
depth study of visual communication design disciplines, fields or topics to students.)ZUi &I K R T
B, AEHBEEIRTRA S AR IR BOAE IR 4 A . (BT E S ERR R AR SHENE, SHTE S
KA R, A R 8 I RN 2 SR AL TE VT 2R U E AT AR AT A SR SRR NS B 1R 4
L)

5| Develop professional course syllabus, select teaching aids, and teach based on training objectives. (Able
to formulate the syllabus for this professional course based on the talent training plan.) | % VIR FE 2
R, WA TR, MR BRI RS . (RIS N 8 IR it R e A L iR #e R

M. )
Skills Questions${REI R
Score based on self- | Incompeten | competen | Moderate Limited Very
mastery t ce competence Competent competent
RIEERERFRIES | 1 point 2 points 3 points 4 points 5 points
AT BRMAT | PHEME AT FEE AT
1% 2% 3% 4% 55)

1| Grasp the rhythm of the teaching process, arrange the distribution of course structure, flexible and
innovative classrooms, and link curriculum development. (According to the actual class situation, the
lecturers can grasp the rhythm of the class, reasonably distribute the time of the teaching process and the
distribution of the course structure. The lecturers innovates in the classroom and does not copy the
textbook content mechanically. The organization actively supports and advocates for necessary changes
and improvements in educational curricula and is able to link course outcomes, reading materials,
teaching methods and learning assessments when developing curricula.) BB 20 2%, LZHERFE
girorAn, ROEGURTIRE, fEHERREARE. (BUTREMRIEIRE PSR, CRRETZE, S IH
PRI A ARFR S5 M A . FUME RS LESET, ANERMEELR AR HEBWSHFNESHAE
URAE A ARSI E, FEURAETF AR N RE R URIE ORI EeAd b, FUa a2 ST B R K

)

2| Course knowledge 1is conveyed clearly and students answer questions quickly and
accurately.(Communicate and explain course concepts, knowledge and information to students in a clear,
easy-to-understand way that is directly related to the course content. Respond quickly when students ask
questions, provide accurate, detailed and helpful answers to help students understand course content
and resolve doubts) VRFEHTRALIATEMNT, “F4HIE @RS . (LB 2. SRENEERE
SR TT R 2 AR TR MR & . FIRAE B . fESr AR S I I ROk IRl N, SR BEvEER . TRAANA
MRS, WA B R AR sE . )

3| Ability to self-aware and provide effective teaching feedback. (lecturers can identify their strengths,
weaknesses and room for growth, design assignments that are accurate, reliable and fair, and provide
students with feedback on their academic abilities.)B & B HIANFIRE /1 R MIEE RN B = b. (BT
RERS R H R HARMBKZEN, Wit . mTE. A FIE, AR R EE
JIH Rt )
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4| Teaching order and environmental maintenance. (Take steps to ensure that students comply with the
policies, rules and expectations established within the school or class, actively maintain order in the
school, promote learning and create a positive academic and social environment) 2 3F# 5 SR 54k .

CRIUE Tf O A 38 S 22 R R R N 1) HBOR . AUUFIII S, R 4Edr e eme e, (et >], &
IR A AR 3058

5| Have arelaxed teaching style.(Possess a humorous and light-hearted style and be able to use humor, jokes
or interesting stories in class to attract students' attention, increase learning enjoyment and relieve
tension) EFMXIEENL .  (CHAWEER RN, RERSEIREE LIz FHEAER . ST BAT R ) oSk I 5
FARER S, WS SUR R, SR IKIE )

6| Proficient in using professional design software and teaching tools. (Proficient in Photoshop, Illustrator,
InDesign, CorelDRAW, 3Ds Max, etc., and able to use Blackboard, Curtain Projector, DSL, Canvas, etc.) 2%
A LB R #E TR . (BAZ5# I Photoshop. Illustrator, InDesign, CorelDRAW. 3Ds
Max%, FFBEffEFBlackboard, Curtain Projector. DSL. CanvasZ)

7| Provide personalized student teaching guidance and professional learning strategy suggestions, and use
reasonable teaching methods and strategies. (Develop personalized plans based on students'
performance problems in specific courses or fields to help them improve relevant professional skills or
knowledge levels, provide students with learning strategies or suggestions to make it easier for them to
adapt to the major, and adopt effective methods and strategies to inspire students’ curiosity and interest
in learning while developing their critical thinking skills) {2t ML B2 &£ 22 IR SR L 2% o) TRHE
W, RAEEM B TEMRNG . CIRYE 2R A4 5 PR BT R L 1r) i) 8 Sk p R, B
AR A R B RE BRI KT, Dyt A iR e ST SRS I, (A Gy i N, SR RN TS
VRSN, WU R Ay DA ST R, RN B R AR AR R RE D

8| Demonstrate good professionalism, teaching skills and knowledge. (The professionalism, teaching skills
and professional knowledge demonstrated in his educational work, attending classes on time, being
prepared for students’ questions at any time, and providing timely feedback on students’ homework) &
PRIFRIEN R TR AR I MR (FEHE TP BRI TR IR HOARTIMEA AR, it
VR, Bl AE A R A AR R R, R R AR R

Behavior Questions{T AR

Score based on self- | Incompeten | competen | Moderate Limited Very

mastery t ce competence Competent competent

RIEEREEFRIES | 1 point 2 points 3 points 4 points 5 points
AT BRMAT | PEMAE AT IEF AT
1% 253 353 45 553

Complete student formative assessment forms and summative assessment forms. (lecturers can complete
student summative assessment forms and student formative assessment forms seriously and
responsibly.) EEZAERMMEIFMERMLEMEIFMR. CEMRENRATTIAS 24 B A5 VETPA R A
FEEBME R, )

Create a good classroom atmosphere and encourage active classroom communication. (Create an orderly,
supportive and encouraging classroom atmosphere so that students are more willing to participate and
devote themselves to the course content. lecturers encourage active classroom communication and create
an active classroom atmosphere.) &i& R 4 (JERE U HE, SRAREIRE TR, CEIEATF. R 5
JIRRE A, kA ERES S BAZIRENE T BUNSIARNR R SR, & s iE R R
SUHL )

Cultivate students' abilities and learning disposition. (Cultivate students' ability to learn independently
and a positive learning attitude, and provide students with appropriate support and challenges to
promote their learning and growth.) EFFAMBENMFEIRE, EFREETZE IR SRR
M, AR IS S SR APk, (R 2 ARG )
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4| Believe in students’ learning potential and abilities and guide students to dialogue and think. (Believe that
every student has the potential and ability to learn, regardless of their background, characteristics or
previous academic performance, and guide students to have in-depth, meaningful and inspiring
conversations and thinking.) #{E 24 MBI AL 5 S, 31 SHEESE%.  HEE AL
A MEBRES RS, AR R e R b &g, JE5l S EBTIRA. AR A
JERMERIR S %, )

5| Ensuring appropriate professional relationships in lecturers-student interactions.
(lecturers need to ensure an appropriate, professional relationship in their interactions with students.)

BEIMELS PSR T VR R (FUTHEMRRSAELPAEE AT RR. )

6| Sharing of personal experiences, opinions, emotions or ideas promotes student growth. (lecturers share
personal experiences, opinions, emotions or ideas in appropriate contexts in a conscious and purposeful
manner to enhance student learning and development.) #ZF N AZ7. WA FEEEARVE AT (e k224
k. (EIMEE MG S, AEIR. AHMAbD =ML Wl BRI, DMt 4r
MK D

7| Have a positive attitude towards teaching activities and student learning. (Demonstrate enthusiasm,
concern and a positive attitude towards teaching activities and student learning in the educational
process.) XFHEEIE SR F A WA BN . (TEHE R FE 3 I H 6 #UF0E B A2 A 2 2] [ 34
i RO SE. )

Disposition Questionst &

Score based on self- | Incompete | competen | Moderate Limited Very

mastery nt ce competence Competent competent

RIEEREEF RIS | 1 point 2 points 3 points 4 points 5 points
AL BRMAE | PFEMAE JHEAT: FEEMAT
1% 253 35 4% 55

1| Facing other people’s inquiries enthusiastically and actively questioning others. (lecturers can

enthusiastically face inquiries from others and actively ask others.) #{ %+ B A 19, B ) ) A
i) CHUMRE RS O R, AR A3 1. )

2| Maintain an attitude of humility, open-mindedness and respect. (Maintain a humble, open-minded and
respectful attitude, do not overemphasize one's status or authority, but are willing to listen to students’
opinions, accept feedback, and continue to learn and grow.) fR¥F . FFACFIB RS .  (PREFE
by TP B E AR, A sk B SR A s, B EGIrAER R R, B b, FEAN T
IR )

3| Recognize and understand personal biases, stereotypes and discriminatory beliefs. (Ability to identify
and understand biases, stereotypes or discriminatory beliefs that one may have and understand how
these biases impact teaching and interactions with students.) TAJURTE RN A I ZIAR BN 5 R A 1
fBdr.  CHERS TN AELMEA NPT REAFAER i W+ 2R BN R BRI E &, JF 1 AR 5l DL 2an T 582 10 24
FHEEER S, )

4| lecturers-student interaction and educational attitude are correct, lecturers and students communicate
and discuss, and lecturers-student interaction is good. (Demonstrate authenticity, honesty, and
transparency in interactions and education with students, and be able to communicate with students in
an open, honest, and supportive manner to discuss various difficulties, challenges, or issues students may
face in their daily lives or outside the campus, maintain a friendly, approachable, equal and respectful
attitude when interacting with students.) 4 B8 5 A IE, WAEBI®, IWERIRE.
(FES AN T M E R RIM AL WL B, R LUT. WSk, SRS E S AWIHE,

PP ZE A AE HH AR T o BOR N FT RE T e ) & AR R e . Pl el, 7E SR A REFFRE. 5
A FEF, EEHSE. )

5| Maintain a stable emotional state regarding educational challenges and student needs. (Ability to remain
calm, peaceful, and emotionally stable in the face of a variety of educational challenges and student

needs.) EREPUHH PAAAE T RMFEHLARE . (I SMECE PR 224 7RI REs Ra5 7%
i CPAIAME RS E . )
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6| Maintain an inclusive and patient attitude towards students. (Maintain a tolerant and patient attitude
towards students and be able to accept their shortcomings and mistakes.) X 24 {5435 40 28 R O (R 25
JEo O AEREF A ORISR, B AR sk AR D

Limitations and Future Research Recommendation
Limitations

This study investigates the current status of the teaching competence of visual communication design
lecturers in Yunnan universities. The sample size is small, and the research results cannot be
considered universal or representative of the teaching competence of all visual communication
design lecturers in China. The evaluation index system for teaching competence constructed in this
study may require more evaluation conditions and a broader scope. The application of this evaluation
index system is limited and cannot be used to evaluate the teaching competence of lecturers in other
majors in China.

Future Research Recommendation

Given these limitations, future research should aim to:

1. Increase Sample Size and Geographic Scope: Include more universities across China to
enhance the representativeness of the findings.

2. Enhance Evaluation Criteria: Develop more comprehensive assessment criteria to capture a
broader range of teaching competencies.

3. Adapt Evaluation Index System: Modify the system to be applicable to other majors, ensuring
its relevance across different disciplines.

4, Conduct Longitudinal and Qualitative Studies: Provide deeper insights into teaching
competence over time and from qualitative perspectives.

5. Collaborate with Educational Experts: Work with experts to refine and validate the

evaluation system, ensuring its accuracy and reliability.
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